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Abstract:  
This report is part of the curricular internship of the Master’s degree in Intercultural Studies 
for Business, from the Porto Accounting and Business School (Instituto Superior de 
Contabilidade e Administração do Porto). This internship was carried out at the International 
Office of the Hochschule Aschaffenburg University, more specifically at the Incoming 
Coordination Unit. 
Nowadays, as a consequence of globalization, there is an interpenetration in the various 
aspects of reality, that higher education also belongs. In fact, higher education institutions 
around the world are increasingly intensifying co-operation. So there is an intensification of 
the internationalization of higher education and of the mobility of students and academic and 
non-academic staff that conducts to the allocation of ideas, cultures, identities, and skills 
generate entrepreneurship, innovation and competitiveness. 
The purpose of this report is to reflect on the internationalization of German higher 
education, especially at the University of the internship, as well as entrepreneurship in higher 
education. It is also intended to describe, in an exhaustive way, all the functions and activities 
carried out, as well as the processes and conclusions of the personal projects carried out 
during the internship. 
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Resumo:  
O presente relatório surge no âmbito do estágio curricular de conclusão do Mestrado em 
Estudos Interculturais para Negócios, do Instituto Superior de Contabilidade e 
Administração do Porto. O referido estágio foi efectuado no Gabinete Internacional da 
Universidade Hochschule Aschaffenburg, mais concretamente na Unidade de Coordenação 
de Incoming.  
Actualmente, como consequência da globalização, constata-se uma interpenetração nos 
vários carizes da realidade, de que o ensino superior não é alheio. De facto, as instituições 
de ensino superior, de diferentes países, intensificam cada vez mais a cooperação entre si.  
Verifica-se desta forma, um intensificar da internacionalização do ensino superior e da 
mobilidade de estudantes e do pessoal académico e não académico. Esta partilha de ideias, 
culturas, identidades e competências levam  também ao empreendedorismo, à inovação e à 
competitividade entre países.  
É objectivo deste relatório reflectir sobre a temática da internacionalização do ensino 
superior alemão, especialmente a da Universidade de realização do estágio, bem como do 
empreendedorismo no ensino superior. É também objectivo descrever, de forma exaustiva, 
todas as funções e actividades desempenhadas, bem como os processos e conclusões dos 
projectos pessoais levados a cabo ao longo do estágio.  
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1 Chapter I - Introduction 
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The present work compounds the report on the curricular internship carried out in the scope 
of the Master’s degree in Intercultural Studies for Business. The internship lasted 20 weeks, 
with an average weekly load of twenty-three hours between March 8, 2018, and July 31, 
2018, at the International Office, in the Incoming Coordination Unity of the Aschaffenburg 
University of Applied Sciences (Hochschule Aschaffenburg). 
The intern, in the scope of the internship, will carry out the following activities: 
• Integration in the host institution; 
• identification of possible projects; 
• quantitative and qualitative research methods; 
• tasks to be performed at the internship site; 
• bibliographic research; 
• literature review. 
The option to carry out an internship was the selected option, since the internship allows to 
put into practice the theory learned during the Master's degree, as well as to develop the 
necessary competences to enter in the labour market. It is based on this advantage that the 
choice for the internship rather than the accomplishment of a thesis or project is justified. 
The choice of Aschaffenburg UAS as the host institution for the internship was due to the 
interest in the country and the prior knowledge of the Institution, due to the participation in 
previous editions of Global Master Schools. Also, the possibility of being able to develop 
English and German languages and being in a place with a diversified presence of cultures 
were preponderant factors for the choice. For the internship the following aims were set: 
• improving language skills (English and German); 
• participating in all University initiatives at local and international level; 
• supporting foreign students who are in Incoming mobility; 
• understanding the motivations of foreign student applications at the 
Aschaffenburg UAS and the acquisition of intercultural competences by them; 
• know the functioning of the International Office at the Aschaffenburg UAS; 
• access University documentation and reports. 
The internationalization of higher education is a phenomenon that has increased in the last 
decades and has gained more and more notoriety and importance. Higher education 
institutions seek to attract more and more students not only inside but also outside frontiers. 
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This phenomenon brings them recognition and prominence in the academic rankings and the 
possibility of creating competitive advantages in the surroundings where they are inserted. 
Students seek, through internationalization, new skills not only academic but also personal. 
It is in this perspective that this work inserts, the role of the internationalization of higher 
education in a country with the economic characteristics of Germany. How German higher 
education and its internationalization are characterized, which factors attract students in 
choosing Germany and the relationship between Germany's competitiveness, 
entrepreneurship, and innovation. In addition to these issues, it is also intended to make an 
exposition of the work developed during the curricular internship, to decode data on the 
internationalization of the host institution and also to reflect on that work. 
This report will be organized into two parts and five chapters.  The first and fifth chapter 
will be respectively the Introduction and the Conclusion. The first part will be composed by 
the Chapter Two and second part will be composed of Chapter Three and Four.  
In Chapter Two will be addressed the theoretical framework and it will be developed in four 
sections: entrepreneurship, culture and interculturality, globalization and 
internationalization, and higher education in Germany. The first section will start with the 
approach to the concept of entrepreneurship, its importance, the relations established 
between entrepreneurship, innovation and creativity and, finally, the relationship between 
entrepreneurship and education. In the second section, some concepts related to culture and 
interculturality (such as cultural diversity, otherness, intercultural competence and 
interculturality and education systems) will be addressed to allow a better understanding of 
the theme of the report. The third section will start by making the distinction between the 
concepts of globalization and internationalization. The concept of internationalization of 
higher education will be then defined, its historical contextualization will be made, as well 
as the problem of “brain circulation”. In the fourth and final section of the chapter will be 
analysed the German higher education, which is the country of the performance of the 
internship discussed in the second chapter. This point is useful to reflect on the 
conceptualization of internationalization and its impact in a country recognized worldwide 
by the high rate of competitiveness and innovation of its business and to better understand 
the analysis carried out in the next chapter. 
In the third chapter will address the Host Institution and this chapter will be subdivided into 
three sections: the host institution, the international office and the internalization process of 
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the University. The first section will be focused on the host institution of the internship, the 
Aschaffenburg UAS. In this section will be made a small analysis of the origins and the way 
the university is currently structured. There will be also a presentation of the International 
Office, the way it is organized, its mission and its objectives. In the third section, the forms 
of internationalization of the university will be approached and a valorimetric analysis of the 
flows of mobilities between the academic years of 2000/01 and 2017/18 will be carried out.  
The Fourth Chapter will state about the internship and it will be divided into five sections: 
the integration and the internship's plan, the internship' framing, and aims, the schedule of 
activities, the activities performed and the evaluation of the internship.  In the first section 
of this chapter, the activities initially proposed and the difficulties experienced at the 
beginning of the integration process will be presented. In the second section, a framework 
of the internship will be made and the objectives that were intended to be achieved will be 
presented. In the third section, the activities carried out will be presented and framed in five 
types: written papers, intern projects, events, trips/city tours/company visits and office work. 
In the fifth point, a descriptive analysis of each of the activities listed in point four will be 
made. It should be noted that in addition to the activities initially proposed, the intern 
proposed to carry out a survey to contribute to a better evaluation of the work done by the 
institution. The questions made, in the survey, had the purpose of evaluate the reasons that 
lead the students to choose that University, as well as evaluate the different services provided 
by the University. The intern also proposed interviews to evaluate the importance of projects 
involving international and local students in the development of intercultural competences. 
To conclude the chapter, in section five, a reflection is made on the accomplishment of the 
curricular internship and the corresponding adaptation to the objectives and theoretical 
framework.  
In the Fifth and last Chapter are made the conclusions of this work. 
To finalize the report, some final considerations and a set of annexes and appendices that 
complement the described information will be presented. 
At the academic level, it is intended to provide this work with a utilitarian and instigating 
component of new reflections on this topic of higher education. 
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2 Chapter II – Theoretical framework 
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This chapter divides into four parts. The first part of the chapter addresses the 
entrepreneurship, its definition, its importance and its relationship with innovation, 
creativity, and education. Nowadays, entrepreneurship is considered a global phenomenon, 
given its strength and growth, in international relations and professional training. In fact, as 
Pimpão (2011) points out, there is now a concern to train students for the new conditions of 
work and for the world of competitiveness. The second part of the chapter addresses two 
concepts: culture and interculturality. The importance of this part relates to the interrelation 
between culture and internationalization.  McDaniel, Samovar and Porter (2012) consider 
“culture” as an extremely popular term and increasingly used in contemporary society. The 
term has been the subject of innumerable and often complex definitions linked to various 
knowledge areas. In this way, the clarification of concepts as cultural identity, cultural 
diversity, otherness, intercultural awareness, intercultural sensitivity, and intercultural 
competence, it is important to clarify the relations between interculturality, 
internationalization, and education. The third part starts by distinguishing two related and 
sometimes confusing terms: globalisation and internationalization. Then, a contextualization 
of the internationalization of higher education is made: its definition, its historical evolution 
and one of its more important consequences, the “brain circulation”.  Knight (2008) states 
that the way countries and regions are positioned by their political, economic, scientific and 
technological importance, influences the process of receiving students. In this sense, in the 
fourth part, the role of Germany as an innovative and economic competitive country is 
analysed and, also the internationalization of higher education in Germany, regarding flows 
of academic mobility in and out the country.  
 
2.1 Entrepreneurship 
2.1.1 Definition 
An entrepreneur is a person who voluntarily or involuntarily, takes advantage of the 
opportunities observed. Stoner and Freeman (1995) corroborate in affirming that the 
entrepreneur perceives opportunities in situations that others do not see. 
The European Commission (2003) award great importance to entrepreneurship in job 
creation, in economic growth, in improving competitiveness, in the exploitation of the 
potential of individuals and the interests of society, by protecting the environment, in the 
production of health, education and social security, services. 
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Bucha (2009) distinguishes two currents that study entrepreneurship, economic and 
behavioural. The economic current associates the entrepreneur to the innovation, in turn, the 
behavioural current associates to the creativity. For instance, Schumpeter (1982, as cited in 
Farah, Cavalcanti & Marcondes, 2018) mentions that economic development results from 
the association between entrepreneurship and innovation and, by another side, Ferreira, 
Santos and Serra (2008) refer that the entrepreneur is motivated by behavioural aspects that 
are related to organization, creation, creativity, wealth and risk. 
Shane and Venkataraman (2000) present a mixture of the two currents, defining 
entrepreneurship as a process in which something creative and innovative is accomplished, 
with the goal of generating wealth and value for individuals and for society. 
 
2.1.2 Importance and factors that promote entrepreneurship 
Davey, Plewa and Struwing (2011) point out that entrepreneurship is a factor of extreme 
importance for growth and economic competitiveness, it generates jobs and makes social 
interests progress. It creates in policy makers and academics the will of promoting the 
entrepreneurial mentality in society. Dolabela (2006) also agrees that entrepreneurship is a 
driver of the economy and it is responsible for economic growth and social development. 
For this author, entrepreneurship, through innovation, is one of the best ways to fight 
unemployment.  
The European Commission/Eurostat (2012) present similar conclusions, by stating as the 
major social and economic objectives, associated with entrepreneurship, the job creation, the 
economic growth, and the poverty reduction. According to Gaspar (2007), the importance 
of entrepreneurship is attributed to four aspects:  
1. job creation; 
2. the role of young companies for innovation; 
3.  the role of new companies for wealth creation and for the development of the 
economy and of society; 
4. entrepreneurship as a career option for a significant part of the workforce. 
Reynolds (2015) argues that there is a clear relationship between business start-up and 
economic growth, but it is not always easy to promote effective entrepreneurship support 
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policies. Henderson (2002) mentions that entrepreneurship accounts for about a third of USA 
economic growth and that this trend tends to increase in countries dependent on international 
trade.  
However, there are authors who do not share the same opinion, Bruce and Kirchhoff (1989) 
conclude that there is not always a clear relationship between business creation and 
economic growth, but they also conclude that the reverse is more frequent. 
Entrepreneurship is, according to Ferreira et al. (2008), conditioned by a vast set of factors. 
These factors may be factors inherent to the individual or factors of a national and/or 
environmental nature. Duarte and Esperança (2012) mention that the personal reasons that 
motivate the entrepreneur are often the willingness to change the professional situation in 
which they are and may be allied with previous professional experience and training. Saraiva 
(2011) shares a similar opinion when referring that it is not always the monetary factors that 
motivate the entrepreneur, but the motives are often the personal accomplishment, the 
reinforcement of the autonomy and the difficulty in finding life options.  
In macro terms, according to Drucker (2002), innovation is a lever of entrepreneurship and 
arises due to factors such as the occurrence of unforeseen events, industrial and market 
changes, demographic changes and/or expansion of knowledge.  
Almeida (2003) gives great importance to the social environment and the culture of the 
individual. The author mentions that entrepreneurship should be seen as a social 
phenomenon, insofar as the behaviour of the entrepreneur manifests itself in a group, society 
or culture. Dolabela (2006) also believes that the environment plays an important role, if 
entrepreneurship has a positive connotation in society, the individual will be more motivated 
to undertake. 
 
2.1.3 Entrepreneurship, innovation, and creativity 
Drucker (2002) explains the emergence of a new pattern of behaviour of economic agents, 
based mainly on a change in the economic or social scenario and on the behaviour of citizens. 
Oda (2017) refers that “entrepreneurship and innovation are like two sides of the same coin 
[…]. To undertake it is necessary to have space to create, put ideas into practice and truly 
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innovate.”1 In a similar sense, Leite (2006) defines innovation as a key element of 
entrepreneurship and of the organizations’ competitiveness. Lewrick, Omar, Raeside, and 
Sailer (2010) also associate innovation with entrepreneurship. Innovation is seen as the 
production, diffusion, and use of new economic knowledge, being these key factors for 
competitiveness and economic growth. 
Cavalcanti and Gomes (2001) mention that innovation is directly reflected in productivity. 
The improvement of this indicator affects the profitability and competitiveness of 
organizations. On the other hand, the main input of innovation is knowledge, and knowledge 
is closely related to Higher Education Institutions (HEIs). Universities thus play a key role 
in this process. In the European Commission's survey (2017) is perceived that investments 
in education have positive and direct impacts on a country's entrepreneurship, innovation, 
and development. 
Bucha (2009) states that the concept of entrepreneurship considers innovative and dynamic 
actions within organizations. The author also mentions that innovation is not an end, nor is 
it restricted to new or technological progress. Entrepreneurship has an implicit adaptation to 
the social context and to the public, and to the dimensions of quality, utility, and 
effectiveness. In a business, innovation results from the ability to create, acquire and manage 
knowledge. 
The research carried out by Florida (2012) classifies creativity into three types:  
1. technological creativity or innovation; 
2. economic creativity or entrepreneurship; 
3. cultural and artistic creativity. 
In this research, it is shown that the three types of creativity are interconnected and that 
conditions for innovation, the arts and culture are required to create conditions for 
entrepreneurship. The author cites some studies about the national growth that find an 
explicit relation between the economic success of a country and its human capital, measured 
by its level of education.  
 
                                                 
1 Free translation of the author. In the original: “Empreendedorismo e inovação são como dois lados de uma 
mesma moeda, que se estiver parada não tem valor algum. Para empreender é preciso ter espaço para criar, 
colocar ideias em prática e de fato inovar.” (Oda, 2017) 
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2.1.4 Education and entrepreneurship 
In recent years there has been a greater awareness of the importance of entrepreneurship. In 
this way, Politis (2005) believes that should be established a process to allow the transfer of 
skills and competencies that facilitate the creation and management of new businesses by 
future entrepreneurs. 
Education systems have developed in recent years, also at the level of entrepreneurship. 
Duarte and Esperanza (2012) address this theme by pointing out that in the past, education 
systems were based on personal fulfillment through higher education, employability, and 
financial stability. Today, according to the authors, entrepreneurship is an engine of initiative 
development that promotes entrepreneurial culture through creativity, innovation and the 
ability to take risks. The authors also mention that in education one must develop attitudes 
and entrepreneurial skills through the development of personal qualities and one must also 
develop the creation and management of companies through a specific formation. 
According to Ferreira et al. (2008), it is necessary that the entrepreneurs obtain competences 
that enable them to create value. In this way, it is the responsibility of education systems to 
foster entrepreneurial attitudes among students, which is a critical dimension in the education 
of the new generations and sustained progress. 
Lamas (2017) considers that one of the functions of education is to predict and promote the 
interaction between academic knowledge and industrial specialization. Bucha (2009) also 
shares this view, stating that is essential the connection between school and extra-school life, 
especially with the labour market. The author considers that a strategy should be created that 
allows the student to have autonomy to make his choices, allowing him to control the 
beginning and its entrepreneurial character, depending on the learning obtained and 
developed. 
The European Commission (2012, p.7) express the need for new enterprises and more 
innovation since sustainable growth and excellence provide more and better jobs. To reach 
this point, it points out three objectives that should be reached through entrepreneurship 
education: 
1. “improvement of the entrepreneurship mindset of young people to enable them to be 
more creative and self-confident; 
2. Encourage innovative business start-ups; 
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3. Improvement of their role in society and the economy.” 
According to Louis, Blumenthal, Gluck and Stoto (1989, as cited in Sarkar, 2010), 
entrepreneurship education attempts to increase individual or institutional profit, influence 
or prestige through the development of research or research-based products. To achieve this 
purpose Sarkar (2010) recommends a “Triple Helix Thesis” in which he advocates an 
interaction between university, industry, and government in the search for knowledge-based 
society (Figure 1). According to this model, the society benefits from the relationships 
(“trilateral networks”) established between the three entities. Then, these networks create, 
through innovation, new products and/or processes.  
Figure 1 – Triple Helix Thesis 
 
Source: adapted and translated from Sarkar (2010, p.85) 
The European Commission (2003) argues that entrepreneurship skills must be obtained 
throughout life, from basic education to university. Similarly, Heinonen (2007) argues that 
education for entrepreneurship should be focused on the acquisition of knowledge in certain 
phases. The educational effort must be carried out throughout the educational process and 
not only, as usual, in Higher Education. The European Commission (2003) adds that even in 
Higher education, entrepreneurship education is limited. Entrepreneurship is usually taught 
in management and economics courses, and it should be extended to other areas important 
to competitiveness, such as engineering, science or art. 
To summarize, according to Redford (2008), in addition to producing knowledge, the 
university plays a crucial role in the development of innovation, creativity, and economic 
growth, being thus a fundamental method in the prosecution of entrepreneurship and on what 
education creates for the country. 
 
University
GovernmentIndustry
Tri-lateral networks and 
hybrid organizations 
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2.2 Culture and Interculturality 
2.2.1 Culture 
According to Hartley (2004, p. 51), “if you are planning to use the term ‘culture’ as an 
analytical concept, or if you encounter its use, it is unlikely that you will ever be able to fix 
on just one definition that will do for all such occasions.” 
Omitting the etymological considerations of the term culture, it may be noted that the 
concept has varied over time. As noted by Cuche (2003), the term “culture” arises in the 
eighteenth century as a synthesis of the terms “Civilization” and “Kultur”. The French term 
that referred to the material realizations of a town and the German term that symbolized the 
spiritual aspects of a community. 
What is often regarded as one of the earliest definitions of culture was written by the British 
anthropologist Tylor (1871, as cited in Ferin, 2002, p. 37), who stated that culture is “that 
complex whole which includes knowledge, belief, art, morals, law, customs and other 
capabilities and habits acquired by man as a member of society.”  
Lévi-Strauss (1963) proposed a structuralist view of culture according to which the 
organization of social life depends on culture and involves the elaboration of social rules. 
According to McDaniel et al. (2012, p.11), “culture is the rule for living in society”. The 
rules of culture are rooted in the subconscious, allowing the individual to react to familiar 
situations without thinking. It is when the individual enters another culture, with different 
rules that problems could arise. 
According to Barker (1996, as cited in Van Nispen, 2017, p. 37), “culture” is a paradigmatic 
jungle. The culture to which each group belongs to is considered a paradigm. Culture then 
indicates how to deal with hundreds of different paradigms that interfere with one another. 
Describing all these paradigms and interactions it’s almost impossible, that’s why the author 
describes it as a paradigmatic jungle. 
Culture today has a double meaning [...] representing not only common artistic 
manifestations but also the broad cultural spectrum of a society - its ways of being 
and to do: culture is the set of distinctive spiritual and material, intellectual and 
affective traits that characterize a society or a social group and which encompasses, 
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besides the arts and linguistics, ways of life, forms of common life, the value 
systems, the traditions, and the beliefs. 2 (Silva, 2009, p.92-93) 
Williams (1976) points out three modern senses of the concept of culture. First, culture is 
characterized by the way of life of a people or society. Culture is associated with the notion 
of development and evolution. Second, this author affirms the social dimension of culture. 
The harmonious development of the personality can only happen with social interaction so 
that the definition of culture goes beyond the sphere of the strictly individual. A third sense 
identifies culture not as a unilinear narrative of humanity, but a diversity of specific lives. 
Van Nispen (2017) explains that some definitions are not adequate for business, because 
they cannot be used as an instrument that explains cultural differences neither how to deal 
with them. According to the author, the well-known definitions given by Hofstede, 
Trompenaars, and Mole are examples of that.  
According to Silva (2008, p.49), “there is no human society [...] with no culture, but each 
culture is unique.”3 Thus, being strongly linked to this concept of culture arises identity, 
which is a process of multiple constructions between two strands of the individual and the 
social. 
 
2.2.1.1 Cultural identity 
In the globalized world, with intercultural encounters increasing, cultural identity is 
established, negotiated, conserved and challenged. Perotti (1997) reveals personal identity 
itself as a complex and multidimensional phenomenon with different meanings. The 
construction of cultural identity must be understood as a flexible and dynamic process 
dependent on constant variations.  
                                                 
2 Free translation of the author. In the original “a cultura tem hoje dupla significação[...] representando não só 
as manifestações artísticas comuns, mas também o espectro cultural alargado de uma sociedade - os seus modos 
de ser e fazer: cultura é o conjunto de traços distintivos espirituais e materiais, intelectuais e afetivos que 
caracterizam uma sociedade ou um grupo social e em que se englobam, para além das artes e das letras, os 
modos de vida, as formas de vida comum, os sistemas de valores, as tradições e as crenças.” (Silva, 2009, p.92-
93) 
 
3 Free translation of the author. In the original “Não há sociedade humana, arcaica ou moderna, que não tenha 
cultura, mas cada cultura é singular.” (Silva,2008, p.49) 
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Chen (2014) defines cultural identity as the sense of belonging to a specific group based on 
various cultural categories.4 The process of sharing collective knowledge5 builds and 
maintains the cultural identity.  Cuche (2003, p.137) refers that social identity begins by the 
identification of a group, by distinguishing a group, and its members, from other groups. In 
this sense, “cultural identity is one of the components of social identity, a mode of 
categorization based on cultural differences”. Consequently, different cultural identities of 
different cultures are absorbed by an individual and become part of its social identity.  
Although researchers once assumed that identification with cultural groups was clear and 
unchanging, today it is perceived as contextual and dependent on temporal and spatial 
changes. In this sense, Vieira (1999, pp. 48-49) points out that “the 
construction/reconstruction of identity always corresponds to the integration of the new into 
the already possessed [...], which results not in an addition but rather an integration […]. 
That's why it's self-built. That's why it's idiosyncratic.”6 
 
2.2.1.2 Cultural diversity and otherness 
In the twentieth century, human being began to be essentially seen as a cultural being, there 
was no universal culture, but different cultures, each with its own specificities and values. 
Tylor (1958, as cited in by Laraia, 2009) described cultural diversity as a consequence of the 
discrepancy of stages in the process of evolution. 
According to Ortiz (2007), to think of cultural diversity is to think of society, which involves 
thought, idea, action, and change, and to think about the relations between different social 
subjects.  
United Nations Educational, Scientific and Cultural Organization [UNESCO] (2001, p.3) 
recognises, in the Universal Declaration on Cultural Diversity Article 1, that “cultural 
diversity is as necessary for humanity as biodiversity for nature.” After this Declaration, 21st 
May is celebrated as the World Day for Cultural Diversity for Dialogue and Development. 
                                                 
4 e.g.: nationality, ethnicity, race, gender, and religion. 
 
5 e.g.: traditions, cultural heritage, language, aesthetics, norms and customs. 
 
6 Free translation of the author. In the original “a construção/ reconstrução da identidade corresponde sempre 
à integração do novo no já possuído (...), donde resulta não uma adição mas antes uma integração (..). Por isso 
é autoconstruída. Por isso mesmo é idiossincrática.” (Vieira, 1999, pp. 48-49) 
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UNESCO (2001) considers the best guarantees of international peace and security are the 
respect for cultural diversity, tolerance, dialogue, cooperation, trust, and mutual cultural 
understanding. 
In 2005, UNESCO drafted another document, the Convention on the Protection and 
Promotion of the Diversity of Cultural Expression (Decreto do Presidente da República 
Portuguesa n. º 27-B/2007, 2007). On this document, cultural diversity is understood as an 
essential right of humanity and constitutes a common heritage to be valued and preserved 
for the benefit of all. 
Hoebel and Frost (1999) point out that, in the twentieth century, cultural diversity and 
otherness gained importance, since to see the other, one must change the predominant 
concepts of universalism and historical progress. However, the authors explain that although 
one is interacting with another culturally different, it does not guarantee automatically a 
more open vision. 
Hermann (1999, as cited in Raimundo, 2018) states that the other is the one that appears as 
the boundary of identity. As Gusmão (2000, as cited in Raimundo, 2018) explains, the 
otherness between the self and the other does not happen in a linear way. The view one has 
of the other depends on the differences as a member of a group, culture, or society. 
Abdallah-Pretceille (2008) adds that globalization, by imposing new forms of cohabitation 
between people of different origins, through immigration and international exchanges, has 
revisited the notions of diversity and otherness. In fact, social groups, although living in 
communities, coexist with other cultures and establish new relations. Byram (2009) argues 
that the intercultural position requires openness, interest, and curiosity in relation to 
members of other cultures and empathy and an open mind to otherness. In this sense, 
diversity and otherness are movements to the recognition of plurality besides the challenges 
they establish through intercultural contacts. 
 
2.2.2 Interculturality 
2.2.2.1 Concepts inherent to Interculturality 
Before approaching interculturality, one should distinguish multiculturalism from 
interculturalism. 
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The concept of multiculturalism is related to the presence of various cultures in a given 
society without this implying a communication and/or interaction between them, but 
respecting the co-existence, a phenomenon to which Sarmento (2015, p.16) calls a 
“judgment of existence7”. 
Kreutz (1999) compares multiculturalism to a society formed by various static and unrelated 
cultures. On the other hand, for the author, interculturality recalls dialogue, interaction, 
adjustment and re-arrangement. According to the author, interculturality is the most adequate 
way of understanding reality.  
At a theoretical level, interculturality has assumed, according to Bouchard (2011), an 
alternative paradigm status to multiculturalism. From the critics endorsed to 
multiculturalism there are at least two, referred by Cantle (2012), who have generated 
agreement: multiculturalism creates watertight cultural realities that do not communicate 
with each other, preventing the sharing through the civic channels and the other one is those 
multicultural identities are defined as immovable elements where people are embedded 
according to certain attributes.  
Sequeira (2003) defines interculturality as the contact and the dialogue between different 
cultures in a given context. Therefore, the author believes that the relationship between 
cultures allows the existence of situations that could foster interculturality. 
Given the current situation, Bizarro and Braga (2004) emphasize that through international 
cooperation, everyone must respect the way of life of others and not be confined in their own 
countries, languages, and cultures. Serrano (2001, p.127)8 defends that “[..] this tendency 
towards greater cultural diversity, fostering interculturalism means […] assimilation and 
coexistence of a diversity of cultures to develop self-esteem, as well as respect and 
understanding of others.” The interculturality may also refer to the skills necessary to deal 
with cross-cultural contact. According to Kim (1999, p.6-7), it can be distinguished three 
skills. The author presents a tripartite understanding of intercultural competence: 
                                                 
7 Free translation of the author. In the original: “juízo de existência” (Sarmento, 2015, p.16) 
 
8 Free translation of the author. In the original: “Dada esta tendencia hacia una mayor diversidad cultural, 
fomentar la intercultura significa superar de una vez la asimilación y la coexistencia pasiva de una diversidad 
de culturas para desarrollar la autoestima, así como el respeto y la comprensión a los demás.” (Serrano, 2001, 
p.107) 
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1. intercultural awareness refers to the cognitive ability to recognise and describe 
cultural similarities and differences; 
2. intercultural sensitivity refers to the affective ability to “acknowledge, respect, 
tolerate, and accept cultural differences”; 
3. intercultural communication competence refers to the behavioural ability to “interact 
and negotiate with the people of different cultures to bring about successful 
outcomes”. 
Kim (1999) reveals that these skills are hierarchically related, that is, if a person is 
interculturally competent, it is assumed that is linguistically capable but also interculturally 
aware and sensitive. But the reverse does not hold, that is, if a person is interculturally aware 
that doesn’t guarantee its intercultural communication competence. 
Darla Deardorff conceptualized a process model (Figure 2) that identifies, according to 
Spitzberg and Changnon (2009), attitudes that facilitate intercultural competence. The 
relationships, of the individual with the other, are established in a constantly evolving and 
interacting cycle.  
Figure 2 – The Process Model of Intercultural Competence 
 
Source: Deardorff (2006, as cited in Cajander, Daniels & McDermott, 2012, p.6) 
Spitzberg and Changnon (2009) explain that in this model the motivation is increased by 
knowledge, comprehension, and skills. These aspects follow a path to facilitate an internal 
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outcome that provides empathy, ethnorelativity, flexibility, and adaptability, and which in 
turn provide the development of desired external outcomes. The model provides a 
simultaneous interactional process that may lead to separate sequential paths. 
Although this model can be flawed, it serves as an example of an approach to intercultural 
competence. As Sequeira (2003) mentions, intercultural education is seen as indispensable. 
In this way, it is worth noting the interest of the transversely of interculturality in the 
development of cultural identity in an academic environment. 
 
2.2.2.2 Interculturality and Education systems 
Interculturality in the educational context relates to the process of internationalization of 
Higher Education, which extends the coexistence of different cultural realities in the same 
space. 
UNESCO (2001) recognizes that cultural diversity promotes the sustainable development of 
communities, peoples, and nations. Education systems seek to provide constructive results 
of diversity. On another document, in the article 11 (b) of the World Declaration on Higher 
Education from UNESCO (1998, p.8), is expressed that “[…] higher education should be 
characterized by its international dimension: exchange of knowledge, interactive 
networking, mobility of teachers and students, and international research projects, while 
taking into account the national cultural values and circumstances.”  
Fagundes and Mediel (2014) explain that after several attempts to manage education in 
multicultural contexts, the intercultural model stands out as one of the most effective, being 
accepted and implemented in several countries. The intercultural approach enhances the 
culture of dialogue and helps develop the sense of equity as a precondition for knowledge 
and respect for cultural differences. From this point of view, the main objective of the 
education system is for the students to achieve a solid cultural competence, thus stimulating 
dialogue as an intercultural work axis. 
 Lima and Maranhão (2008) also point out that one of the assumptions to support the 
internationalization of higher education is its ability to promote intercultural competence in 
multiple cultures. Diaz Garcia (2010, as cited in Fagundes and Mediel, 2014) believes that 
intercultural competence promotes learning experiences and coexistence among students 
from different countries. Fagundes and Mediel (2014) explain that there are many and varied 
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factors that interact in the success of mobility programs, and success is achieved thanks, 
above all, to respect for linguistic-cultural diversity. The authors thus conclude that one of 
the reasons that contribute to the success of the mobility programs is the cultural integration 
of foreign students. 
 
2.3 Globalization and Internationalization  
2.3.1 The two concepts 
Held, McGrew, Goldblatt and Perraton (1999, p.2) describe globalization as “the widening, 
deepening and speeding up of a worldwide interconnectedness.” According to Portal da 
Educação (2018) globalization consists of a process of economic, social, cultural, spatial and 
political developing among all the countries of the world, including the development of 
means of transportation and communication. One of the terms used today to characterize the 
globalized world is the “global village”. 
Mesquita and Ribeiro (2008) mention that globalization is not a recent phenomenon in the 
History of Mankind. The processes of interdependence on a macro-territorial scale have 
existed for several centuries, but today they are happening at a greater speed and scale. 
Tancini (2012) explains that with the development of globalization, organizations have 
spread to different regions, geographical boundaries have virtually disappeared and 
consequently the relationships between cultures have changed. 
In recent years, the intensification of the globalization process also promoted the growth of 
competitiveness among nations. Bueno (2010) considerers that with globalization, 
organizations look for ways to differentiate themselves and become competitive, considering 
the global demand through internationalization and the incentive to professional mobility. 
The internationalization process runs from the globalization process. 
Over the years, terms and issues related to internationalization have become increasingly 
complex, the definition of the term itself and its application has changed considerably. Until 
the 80s, according to Oliveira (2007), the most widely used concept defined 
internationalization as international activities, exchange of experiences and scientific 
investigations between countries.  
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Wind, Douglas and Perlmutter (1973), referred to internationalization as a process in which 
certain attitudes or orientations are associated with successive stages present in the evolution 
of the organization's activities in foreign markets. Teixeira and Diz (2005) go further 
referring to a set of four stages through which an organization must pass in the process of 
internationalization: international, multinational, global and transnational. 
According to Simões (1997), internationalization is a gradual process of evolving the 
contribution of organizations in international business operations. Companies typically 
strengthen their overseas positions as they accumulate international experience and enhance 
their overseas performance. 
As Silva (2003) points out, internationalization should not be seen as a universal solution to 
all the challenges faced by organizations, but as a necessary condition for the competitive 
position and for its own survival.  
Internationalization is a broad concept, very inclusive and sometimes difficult to understand. 
Although the different authors present different definitions, as Luís (2004) argues, it is 
possible to confirm that all are related to the international mobility of organizations and the 
search for competitive advantage outside their country of origin. 
 
2.3.2 Internationalization of Higher Education  
Morosini (2006) points out that internationalization in higher education, in the form that is 
currently structured, is a phenomenon strictly associated with globalization and the 
regionalization of societies. On the other hand, for Atkinson (2001, as cited in Jofin, 2009), 
the internationalization of education is a way for countries to combat the impact of 
globalization while maintaining their individuality.  
 
2.3.2.1 Definition, motivations and modes 
The internationalization process can occur between only two nations or institutions, but the 
phenomenon of globalization occurs on a very different scale and involves the whole world. 
As Green, Eckel and Barblan (2002) refer, internationalization is a response to globalization, 
since the high flow of goods, people and ideas, leads students to acquire a set of knowledge 
and skills that allow them to live and work in this new global environment. Knight (2007) 
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corroborates by saying that internationalization is the response of institutions, sectors and 
educational agendas to global flows.  
Van der Wende (1997, p.18) defines internationalization, from the point of view of the 
external environment, as “any systematic effort aimed at making higher education 
responsive to the requirements and challenges related to the globalization of societies, 
economy and labour markets.” 
Stallivieri (2002) in his studies refers that in the new model of the higher education 
internationalization, the new qualified agents are expected to develop in a way that they can 
practice their activities anywhere in the world and they can communicate with people of any 
nationality. 
Teichler (2004) mentions that the process of internationalization is linked to the growing 
cross-border activity of educational institutions, is it discussed in terms of physical mobility, 
academic cooperation, and knowledge transfer. 
Higher Education Institutions (HEIs) around the world are establishing contacts and 
partnerships with other institutions, organizations and bodies to improve their skills in a wide 
range of fields. Internationalization, according to Reppold, Cardoso and Vaz (2010), is a 
complex and multiple-faceted social process involving diverse concepts, structures, values, 
cultures and meanings, with important economic, political, social and economic implications 
for the countries, institutions and the people involved.  
According to Knight and De Wit (1997), the internationalization of HEIs can be understood 
as a process of introducing the international and/or intercultural dimension in the different 
aspects related to education, teaching, and research. It is a mean used by universities to 
address the challenges posed by the global context of economic production requiring new 
and qualified professional and cultural skills. 
It should also be noted that internationalization does not occur in the same way in all 
contexts. Lima and Maranhão (2008) distinguish two types of internationalization: active 
and passive. Active internationalization occurs when country policies focus on receiving 
mobility students, on offering educational services abroad and for exporting and installing 
campuses in other countries. On the other hand, passive internationalization is defined by 
the inexistence of a clear policy for sending students to other countries, because of the lack 
of the material and human resources to receive and offer this kind of educational services. 
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Teichler (2009) goes further and exposes three supranational phenomena: 
• internationalization, which occurs when there is a transaction of frontier activities 
(such as mobility, academic cooperation, and knowledge transfer); 
• globalization associated with market size and competition status and reputation of 
higher education (through the commercial transfer of knowledge); 
•  europeanisation, which runs to the two previous phenomena but focuses at the 
regional level (cooperation and competition in European contexts, creating a level of 
communication and mobility).  
Ebuchi (1990, as cited in Knight & De Wit, 1995) considers the three functional dimensions 
of institutions: teaching, research, and services, viewing the internationalization as a process 
whereby these dimensions become international and compatible across cultures. Hagen 
(2002 as cited in Jofin,2009) also share the opinion that, HEIs internationalization means 
sensitizing and operating interactions with and between cultures through their teaching, 
research and service functions, with the goal of reaching a mutual understanding between 
cultural barriers.  
However, Rudzki (1995) argues that the internationalization of HEIs should be grouped 
depending on their nature. Therefore, he divides them into four groups: organizational 
change, curriculum innovation, staff development, and student mobility. 
As Morosini (2006) points out, the characteristics of education are dependent on the 
guidelines of international organizations, so in addition to the definitions of researchers, 
there are also definitions made by international organizations. For instance, UNESCO (2009) 
is interpreting internationalization as the driving force behind the dissemination and transfer 
of knowledge between countries, especially in terms of innovation and technology.  
In a more pragmatic sense, the World Trade Organization [WTO] (2018) defines the 
internationalization of HEIs as an educational service, regulated by the General Agreement 
on Trade in Services, with education seen as a service ruled by the laws and rules of 
commerce and capitalism.  
Salmi (2009) in the publication of the World Bank defines the functions of the education 
system as developing workforce skills to sustain economic growth and transform education 
spending into educational outcomes. In addition, universities are staggered in international 
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rankings that are based on scientific production, technological resources, professional 
qualification, and academic mobility. 
In the Bologna Process Implementation Report (European Commission/EACEA/Eurydice, 
2015), mobility flows are differentiated by their direction. The “outward mobility” assumes 
the perspective of the country of origin of the student. A high flow rate could be an indicator 
of a proactive policy for students to gain international experience (particularly for credit 
mobility9). However, it can also be an indicator of possible deficiencies in the education 
system of the country of origin (particularly for degree mobility10). The “incoming mobility” 
assumes the perspective of the country of study destination of the student. The high rate of 
mobility can be considered an indicator of the attractiveness of the country/institution, 
analysed proportionally to the size of the higher education system. 
Qiang (2003) refers that as there are many ways to define internationalization, there are also 
different motivations to integrate an international dimension in higher education. The call 
for the internationalization of universities corresponds to motivations that are often not 
explicit. According to Lastres and Ferraz (1999), these motivations are gradually changing 
and reflect the international competitive environment of the knowledge society. Hénard, 
Diamond and Roseveare (2012, as cited in Grupo de Trabalho MADR/MEC 2014, p.25)11 
state that the main reasons driving the internationalization of HEIs can be summarized in 
five levels: 
• “encouraging better student preparation;  
• internationalization of curricula; 
• affirmation of the international profile of the institution;  
• strengthening research and knowledge production; 
• incorporation of diversity in the teaching and administrative bodies.” 
                                                 
9 “Credit mobility is a short-term form of mobility, usually a maximum of one year, aiming at the acquisition 
of credits in a foreign institution in the framework of on-going studies at the home institution.” [definition 
given by European Commission/EACEA/Eurydice (2015, p.269)] 
 
10 “Degree mobility is a long-term form of mobility which aims at the acquisition of a whole degree or 
certificate in the country of destination.” [definition given by European Commission/EACEA/Eurydice (2015, 
p.269)] 
 
11 Free translation of the author. In the original: “incentivo à melhor preparação dos estudantes; 
internacionalização dos curricula das formações; afirmação do perfil internacional da instituição; reforço da 
investigação e da produção de conhecimento; incorporação de diversidade nos corpos docente e 
administrativo” (Grupo de Trabalho MADR/MEC 2014, p.25). 
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Stallivieri (2002) argues that the lack of an organized and harmonized system of studies that 
facilitates systematic participation for international students is one of the factors that should 
be considered when analysing low mobility. According to Teichler (2009), the similarity of 
higher education systems is considered advantageous for international students12 to develop 
and reflect and to have a better perception of diversity. He states that the benefits of HEIs 
internationalization are connected to:  
• the physical mobility of students, teachers, researchers, and technical and 
administrative staff; 
• academic recognition in periods of study abroad, transfer of knowledge through 
patents or transnational education; 
• attitudes, institutionally and individually, more open and international. 
According to Maringe (2010), the intensification of globalization presents new challenges 
for universities, so they see in internationalization as a proactive response to globalization 
and preparation for the future. Another important element for understanding and equalizing 
this process is international cooperation. It is in this perspective that the process of academic 
and scientific mobility is placed, as a result of cooperation between universities, 
organizations, and nations. 
Organisation for Economic Cooperation and development [OECD] (2002) observed that 
mobility runs from factors that work in a congruent way, such as: 
• the restrictive provision of courses by local institutions;  
• the willingness of students to grow culturally in another country;  
• the decrease in travel and maintenance costs in another country; 
• the economic and cultural advantages of host institutions; 
• state interests in promoting both the expatriation of national students and the 
reception of foreign students. 
UNESCO (2009) states that student mobility across regions and countries is in part a mean 
for students to show their growing awareness of the world, as well as their interest in 
preparing to live in an interdependent world. At the same time, governments and 
                                                 
12 “International students are those who left their country of origin and moved to another country for study. In 
general, international students are a subset of foreign students.” [definition given by OECD (2017, p.297)] 
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organizations are aware that the future workforce must be well-trained to prosper at national, 
regional and individual levels. Stallivieri (2002, p.21) adds that the new model of 
international education should develop professionals capable of working anywhere in the 
world and able to communicate with people of any nationality and who realize that 
intercultural education is a “quick and effective way of bringing peace to nations”. 
Taylor (2010) argues that the states’ perceived advantages go beyond the financial 
advantages. For the author, foreign students are seen, by states, as the solution to fill the gaps 
in the labour markets and to create closer trade ties from a long-term perspective. These 
relationships are perceived as a route by which international influence can be extended. 
 
2.3.2.2 Historical background 
According to Rudzki (1995), the roots of the internationalization process are well recognized 
in the term "university" itself as “universitas” - "the whole" (world). As Jaca (n.d.)  points 
out, the word "Universitas" originally designated the community of students and teachers, 
over time, began to acquire the connotation that currently still is associated with the 
University. 
 According to Knight and de Wit (1995), the internationalization of higher education went 
through three phases: from the Middle Ages to the Renaissance, from the 18th century until 
the World War II and from the World War II to the present day. 
As Stallivieri (2002) points out, higher education carries strong hints of internationalization 
since its inception.  The initial "Universitas" (11th, 12th and 13th centuries), as Stallivieri 
(2002) refers, had, in the constitution of its teachers and students, people from different 
regions and countries.  De Ridder-Symoens (1992, as cited in Knight & De Wit, 1995) states 
that in the Middle Ages mobility of students and teachers between universities was possible 
because Latin was the language used and the studies were quite similar. However, this 
mobility was limited to a small number of students belonging to the elite. As the author 
points out, this mobility possibility was the beginning of internationalization and nowadays 
Erasmus gives the name to a mobility program. Laus (2012) states that mobility was very 
important because it was the main strategy used in the propagation of ideas, discoveries, and 
innovations. 
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In the second phase, as mentioned by Knight and De Wit (1997), in the 18th and 19th centuries 
the universities were oriented and operated at the national level. The colonies, which later 
became independent states, adopted a model of higher education like the pattern of 
colonizing countries. From the 20th century on, there was an increase in international 
cooperation essentially through seminars, conferences and joint publications. 
The third phase starts with the end of World War II and as Knight and De Wit (1995) 
mentioned, the two blocks (United States of America [USA] and Union of Soviet Socialist 
Republics [USSR]) sought to promote greater interaction in higher education to expand their 
areas of influence. As Teichler (2009) points out in the first years after the war, despite the 
various cultural and academic agreements made, internationalization practically did not 
exist. The international mobility movement was insignificant and the objectives were more 
focused on diplomacy than on academic and cultural cooperation.  
However, as Opper, Teichler and Carlson (1990) mention, the 1960s and 1970s are the 
turnarounds for the internationalization of education. Developing countries became the focus 
of expansion of the economic and political powers. Internationalization led to the brain drain 
from South to North. 
According to Knight and De Wit (1995), the 1980s were also a major change, there was a 
strengthening of the European community and Japan and the collapse of the USSR. The 
globalization of economic, social, political and knowledge relations was thus witnessed. In 
1988, the Magna Charta Universitatum of Bologna was promulgated, and the signatory 
rectors and heads of Universities, from all over Europe and beyond, agreed on a set of 
principles that should govern the internationalization of Higher Education. Nowadays the 
universities, as mentioned in Magna Charta Universitatum (2018), refer to this text as the 
standard that allows them to share the same values and academic purposes. 
In 1999, in Bologna, 29 European states (nowadays 48) signed the Bologna Declaration, the 
central objective of which was the creation of the European Higher Education Area (EHEA), 
to increase “compatibility between education systems” that make it “easier for students and 
job seekers to move within Europe and [...] to help to make European universities and 
colleges more competitive and attractive to the rest of the world” (European Commission, 
2018). 
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Lima and Maranhão (2012) confirm that from the 1990s until today there has been an 
enormous increase in international mobility, as well as policies, strategies, and programs that 
have stimulated the idea of internationalization in higher education.  
Brooks and Waters (2011) believe that technological and transport innovation have had a 
major impact on people's drive and their ability to move. These movements had implications 
in education, mainly because of the decrease of geographical boundaries. These authors also 
point out that recent mobility is associated with policies at the global level, considering 
several highly influential organizations. The role played by the World Bank, the OECD, 
UNESCO and the European Commission are major examples. 
The Report “Education at a Glance 2017” by OECD (2017) states that the global population 
of international students has expanded tremendously in the last four decades. This report 
highpoint the growth of global student mobility, particularly from 1975 to 2025.  
As Figure 3 illustrates, the total number of students enrolled outside their home countries 
began to rise from around one million in 1975 to almost five million nowadays. The total 
number of higher education students is projected by OECD (2017) to reach eight million by 
2025. 
Figure 3 – Number of international students in the world from 1975 to 2025 (in millions) 
 
Source: adapted from OECD (2017, p.295) 
According to UNESCO (2013, as cited in OECD, 2017), the increase in an abroad country 
enrolment has been driven by a variety of domestic and external reasons, encouraging 
outward/inward factors.  
0
1
2
3
4
5
6
7
8
1975 1985 1995 2005 2015 2025
0,8 1,1
1,7
3
4,6
8
N
º 
S
tu
d
en
ts
 (
in
 m
il
li
o
n
s)
Year
28 
 
The skills’ needs of increasingly knowledge-based and innovation-driven 
economies have spurred demand for tertiary education worldwide […] Rising 
wealth in emerging economies has further prompted the children in a growing 
middle class to look for educational opportunities abroad. At the same time, factors 
such as economic (e.g. costs of international flights), technological (e.g. the spread 
of the Internet and social media to maintain contacts across borders) and cultural 
(e.g. use of English as a common working and teaching language) have contributed 
to making international mobility substantially more affordable and less irreversible 
than in the past. (OECD 2017, p.295) 
Some countries experience an outward flow of students, measured by the percentage of all 
national students studying abroad (Figure 4). The respective mobility flows result in different 
mobility balances for the various countries. With high percentages are Vietnam (96%), India 
(86%), China (83%) and South Korea (67%). In these countries, the percentage of national 
students enrolled abroad significantly exceeds the share of international students enrolled in 
national institutions.  
Figure 4 – Mobility balances in major host countries and countries of origin, in 2015 
(number and in % of all incoming and outgoing students) 
Notes: 3 Includes Hongkong and Macao; 7 The Academic year 2014; 9 Source: Destatis Statistisches Bundesamt., student 
statistics includes doctoral students 
Source: DAAD/DZHW (2018, p.15) 
The top destination countries for international students are the English-speaking countries: 
the USA, the United Kingdom (UK) and Australia. According to Deutscher Akademischer 
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Austauschdienst13/Deutsches Zentrum für Hochschul und Wissenschaftsforschung14 
[DAAD/DZHW] (2018), this last group of countries places greater value on attracting 
foreign students than on mobilising their own students.  
Hobsons EMEA (2017, as cited in DAAD/DZHW,2018) conducted a survey to 19,000 
prospective students to understand which reasons were more important for them on the 
choice of host country. So, when deciding on a particular host country, the quality of teaching 
(compared to the home country) was considered the most important (49%). Positive attitude 
toward international students, Visa regulations and affordability of the academic studies and 
costs of living are rated next. 
 
2.3.2.3 “Brain drain” 
Nowadays, there is growing international mobility of young qualified persons, that seek to 
invest in their academic and professional education. This international mobility creates what 
is usually called of “brain drain”. The term “brain drain” is used by Brooks and Waters 
(2011, p.143), to “losses suffered by nations that send a considerable number of students 
abroad.” However, according to the authors, there is no substantial evidence to support the 
argument that this situation causes problems for developing countries. In fact, Meyer (2001) 
emphasizes the positive impacts that highly qualified human resources can generate in the 
countries of origin, the so-called “brain gain”. These benefits can occur through the creation 
of networks that promote exchanges and programs that foster cooperation or the circulation 
of knowledge. 
In addition to the concept of “brain gain”, Salt (1997) approaches the concept of “brain 
circulation”. According to this author, the new migratory flows of qualified agents have 
changed from a permanent to a temporary status. This new conceptual framework addresses 
mobility as a complex and multidimensional phenomenon of knowledge circulation.  
Kritz and Caces (1992) believe that mobility of students, teachers, and researchers in higher 
education, besides promoting the exchange and circulation of brains, science, and 
                                                 
13 German Academic Exchange Service. 
 
14 German Centre for Higher Education Research and Science Studies. 
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technology, could be important not only for the creation of networks in society but also for 
the strengthening of multilateral relations between institutions/nations. 
 
2.4 Germany’s Higher Education 
2.4.1 German’s innovation as a factor of competitiveness 
At the beginning of the 21st century, Germany was faced with the innovation, a key issue for 
the competitiveness and maintenance of its industry. Nowadays, being a country extremely 
dependent on its industry gives it the position of the third largest exporter in the world 
(Observatory of Economic Complexity, 2018), which the research and development process 
is extremely important for the maintenance of its competitiveness indexes. From this point 
of view, Germany is a country dependent on its export industry, it also depends on the 
innovation generated at universities to maintain its competitiveness.  
According to the Report of the World Economic Forum [WEF] (2017), Germany was 
considered the fifth most competitive economy in the world and the third in terms of Europe, 
with a ranking of 5.7 points (figure 5). This ranking results from the WEF's analysis of the 
twelve pillars of competitiveness in 137 countries. Germany is in an innovation-driven status 
of development, the most competitive possible. Of the 12 pillars evaluated and compared to 
the other economies in Europe and North-America, it has a rating above the average on the 
12 pillars.   
It is important to highlight the position occupied by Germany, which, when competing with 
the most advanced economies in the world, has a better competitive performance than 
countries such as Hong Kong, Sweden, the UK, Japan, and Finland. As stated in WEF (2017, 
p. 126), referring to Germany, “The excellent performance of its innovation and business 
ecosystem is particularly noteworthy […] innovation capacity and business sophistication 
are assessed” as one of best in the world, “supported by high levels of technological readiness 
and high-quality infrastructure”. 
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Figure 5 – Index Component Germany, 2017-2018 
Source: World Economic Forum (2018, p.126) 
Hübner (2009) points out that Germany presents a variation of typical liberal capitalism since 
the process of innovation is determined by public universities, research organizations, a 
homogenous population, and a legalized wage system. From this characterization, the matrix 
established between the German institutions in the formulation of the national economic 
development policy and that is reflected in the country's external relations in the field of 
international cooperation becomes clear. 
 
2.4.2 The generation of knowledge  
Germany's Research & Development (R&D) system is composed of the education system 
and the scientific system. In the top 100 of the most innovative European Universities, 
conducted by Reuters, Ewalt (2018) lists three German universities in the top ten and twenty-
three in the entire study. The author also mentions that on this year's list the German 
universities cumulatively rose spots, more than any other country. According to Moreira 
(2015), there are five main institutes for progress, innovation and economic development. 
These are divided between Universities, State Institutes (Helmholtz Gemeinschaft), 
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Associated Institutes (Leibniz Gemeinschaft), Max-Planck Gessellschaft and Frauhofer 
Gessellschaft. 
The German Federal Government's strategy for the internationalization of science and 
research, according to Bundesministeriums für Bildung und Forschung [BMBF]15 (2016), 
addresses fundamental issues for the country to develop its technological competitiveness 
through the process of deepening and progress of scientific cooperation with other countries. 
The governmental strategy aims to achieve the following key points: strengthening research 
cooperation with world leaders in research and development, developing country’s strength 
in innovation on the international stage, internationalising vocational training and 
qualification, working with emerging and developing countries to shape the global 
knowledge-based society, overcoming international responsibility and control global 
challenges. 
According to the BMBF publication (2016), global competition requires greater efforts and, 
mainly, investments. Thus, Germany's R&D investment is defined as 3% of the country's 
gross domestic product (GDP), as are the rest of the EU. Although the percentage is not 
normally reached, in recent years the country's effort has increased, from 2.4% in 2005 to 
2.9% in 2014. According to an analysis made by Schiermeier (2017), researchers are 
“flocking to the country”, in part due to the country’s investment in R&D, known as 
“Excellence Initiative,” which has helped to attract foreign scientists to Germany. 
In this way, the BMBF (2016) refers to the need to offer German researchers the opportunity 
to cooperate with the best scientists from all over the world, to internationalize the country's 
training centres, promoting higher education and the country's research and innovation 
processes. It is recognized that while students seek out institutions of excellence, institutions 
also seek them out. 
Students mobility is a relevant issue and one that is of the utmost importance in international 
cooperation. Germany seeking to maintain its development and considering the economic 
and political leadership’s status creates an institutional system of cooperation organized by 
the state, operated by higher education, aimed the industry, and international actors. 
 
                                                 
15 Federal Ministry of Education and Research. 
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2.4.3 Impact of mobility for the personal future of students 
The impact of international mobility on the success of graduate careers was investigated in 
Germany. Biemann and Braakmann (2013) analysed the results of their study and concluded 
that there is a positive relationship between international mobility and professional success, 
both in terms of salary and professional achievement. This benefit was felt both for the 
graduates who continued to live in Germany after the end of the degree and for those who 
returned to their country of origin. 
In an article from Coelho (2014), a similar conclusion was reached about a study on the 
impact of EU student mobility. In this study, it was concluded that mobility students are 
more successful in the labour market, this is because the unemployment rate is lower and 
because the time they spend in unemployment is also lower. The same study also reveals 
that the trainees in mobility also show rates of entrepreneurship superior to those that do not 
participate in the program. In this way, an international experience can be an asset not only 
at the level of knowledge but also conveys added value for the professional future of the 
person who undertakes it.  
As Redford (2008) mentions, the entrepreneurship starts to be a strategy followed by many 
countries to near HEIs and the labour market. The author continues by saying that HEIs 
usually prepare students for the world of work, entrepreneurship allows the student to feel 
supported, with the knowledge that facilitates the creation or exploration of new ideas. If 
students learn entrepreneurship in a mobility program, beyond these competences given by 
the courses, they can add all the benefits of this international mobility. 
 
2.4.4 Internationalization of German Higher Education 
The origins of the German higher education system lie, according to King (2004), in the 
model developed by Wilhelm von Humboldt in the early 19th century. The aim of which 
was the exploration of the political value-added of the higher education system by increasing 
its competitiveness and establishing its recognition by other nations. One of the 
characteristics of the “Humboldt model” was that it ceased the education control by the 
Church and becomes the State to have a relatively high control over education combined 
with the financing responsibility. Another characteristic was the combination of research and 
education. 
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Nowadays, according to Hüther and Krücken (2018), the model in use in most research 
universities worldwide is based on the model of the German university implemented by the 
“Humboldt model”. Rothblatt and Wittrock (2006, as cited in Hüther & Krücken, 2018) 
mention that in international comparative research on national higher education systems the 
worldwide importance of German universities in the nineteenth and early twentieth centuries 
was unquestionable. 
The higher level of education in Germany is established in different kinds of advanced 
colleges or universities: University (Universität), University of Applied Sciences 
(Fachhochschule or simply Hochschule) and Colleges of Art, Music, and Film (Kunst-, 
Musik- und Filmhochschulen).  
According to the Goethe Institut (2018), in the University are offered different kinds of 
subjects. Some of the universities specialize in certain subject areas, for example, medical 
schools, technical universities, and colleges of education. The University of Applied 
Sciences conceals the scientific and social subjects but have the strongest emphasis on 
practical work and application. Wolfsteiner and Self (2012) differentiate traditional 
Universities as very theoretically oriented and Universities of Applied Sciences as having a 
more practical outlook and focus on teaching professional skills. Both types of the institution 
can issue Bachelor’s and Master’s degrees, but Universities of Applied sciences cannot 
confer doctorates. The College of Art, Music, and Film offer practical education in the arts 
subjects and it has the equivalent status to universities. 
According to Hochschulrektorenkonferenz 16 [HRK] (2018), due to the federal system in 
Germany, responsibility for education, including higher education, belongs to the federal 
states (Länder). In this way, states are responsible for the basic funding, for the organization 
of HEIs, and each state also has its own laws on education. So, the real structure and 
organization of the various higher education systems may differ from state to state. In 
Germany, according to HRK (2018), the HEIs officially recognised totalize 399 institutions, 
divided into 110 Universities and Technical Universities, 231 Universities of Applied 
Sciences and 58 Colleges of Art, Music, and Film.  
In Germany, as referred by Hancké, Rhodes and Thatcher (2007), there is a university-state 
relationship characterized by a legal framework in which universities only enjoy institutional 
                                                 
16 German Rector’s Conference. 
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autonomy in teaching and research matters. According to Hanh (2004), the private sector 
has remained insignificant, for instance, in 2004, in Germany 96.9% of all students were 
enrolled in state-owned universities.  
Another characteristic is the strong relationship between universities and coordinating 
bodies (even here the State has a significant influence through funding or membership). 
According to Graf (2008), the coordinating bodies have a substantial role in the 
internationalization of universities. In this way, there are several coordination bodies with a 
very strong degree of importance, such as the Gemeinsame Wissenschaftskonferenz 
(GWK)17, the Kultusminister Konferenz (KMK)18  and the Wissenschaftskonferenz 19. As 
well, there are several research promotion agencies, such as the Deutsche 
Forchungsgemeinschaft (DFG)20, the Stifterverband für die Deutsche Wissenschaft and the 
Alexander von Humboldt Foundation. Furthermore, there are four large networks of 
independent research centres, namely the, already mentioned, Max-Planck Society, the 
Fraunhofer Association, the Leibniz Association, and the Helmholz Association. Also, very 
active in internationalisation is the HRK an umbrella organisation serving as a coordinating 
and representative body of almost all higher education institutions in Germany. On the 
intermediary level, the Deutscher Akademischer Austauschdienst [DAAD], an independent 
association self-administered by the universities and mainly funded by State, is the most 
important player in internationalisation. Moreover, as De Wit (2002, as cited in Graf, 2008) 
states, the internationalization of universities is a way to rebuild national prestige. 
Hanh (2004) points out that these bodies support the dissemination of information and the 
creation of opinion and provide channels for guiding policy formulation. In addition, they 
coordinate collaborative activities with international institutions. 
According to the study of Ilieva and Peak (2016), the commitment to the internationalization 
of higher education is evidenced by the strategies adopted by the countries, namely in the 
reformed laws for higher education. The reforms are strong signs of interest in international 
participation and in supporting the global positioning of their higher education systems. As 
                                                 
17 Joint Science Conference of Federal and Länder Ministers of Science. 
 
18 Standing Conference of the Ministers of Education and Cultural Affairs. 
 
19 Science Council. 
 
20 German Research Foundation. 
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a result of the Europe 2020 Strategy21, Germany proposed the “Strategy of the Federal and 
Länder Ministers of Science for the Internationalisation of Higher Education Institutions in 
Germany” (Strategy of the Gemeinsame Wissenschaftskonferenz). In their study Ilieva and 
Peak (2016, p.14) mention this Strategy as an example of the “heightened profile of 
International Higher Education (…) which focuses on student mobility, research 
collaborations, and enhanced structures to support intensified internationalisation in 
Germany and abroad.”  And they continue by saying that Germany is one of the countries 
that stands out for presenting, apparently, one of the most complete and well-adjusted 
international strategies.  
The strategy of the Gemeinsame Wissenschaftskonferenz (2013) established nine major 
fields of action for the internationalization of German higher education institutions: 
1. individual internationalization strategies respecting the objectives and the profile of 
each HEI;  
2. improvements in the legal and bureaucratic aspects of validation of credits and 
documents, recognition of titles;  
3. establishment of a welcoming culture, strengthening the social integration of 
students, teachers, and researchers; 
4. establishment of an international campus, through the promotion of intercultural 
programs, internationalization of the curriculum, courses taught in English;  
5. the increase of student mobility programs; 
6. the expansion of the institutions' capacity to make Germany one of the four best 
countries to attract students from all over the world;  
7. the attraction of talents for temporary studies in German higher education 
institutions;  
8. the expansion of international cooperation capacity for research; 
9.  the establishment of transnational courses, to give greater visibility to institutions 
and attracting highly qualified graduates to undertake studies in Germany. 
With these guidelines, German universities understood the country's positioning and 
expectations regarding the internationalization of higher education systems and worked 
                                                 
21 “The Europe 2020 Strategy is the European Union’s agenda for growth and jobs for the current decade. It 
emphasises smart, sustainable and inclusive growth as a way to overcome the structural weaknesses in Europe’s 
economy, improve its competitiveness and productivity and underpin a sustainable social market economy.” 
(European Commission, 2018) 
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together in that direction. Ilieva and Peak (2016) conducted a study with 37 indicators, 
analysing the policies and measures of 26 countries to judge how each state encourages 
internationalization.  It evidenced the excellence of the internationalization measures of 
Germany's higher education system. 
Germany according to the study, alongside Malaysia, is the only country that has achieved 
the "Very high" evaluation in all categories of the study, which measured the German 
portfolio of national policies related to the theme as one of the most balanced. 
 
2.4.4.1 Foreign Students  
One of the goals set in “Strategy of the Federal and Länder Ministers of Science for the 
Internationalisation of Higher Education Institutions in Germany” was to reach 350,000 
foreign students22 in 2020, which was, according to Kennedy (2018), already exceeded in 
2016/17 academic year, with 358,895 foreign students. 
According to the Survey Report of QS Enrolment Solutions (2018), as seen in Figure 6, 
Germany is a very popular study destination standing alongside the USA, the UK, Canada, 
and Australia.  
Figure 6 – The top ten countries preferred as study destinations 2016/17 
 (in %) 
Source: QS Enrolment Solutions (2018) 
However, the Report also shows that the USA and the UK remain the top choices of foreign 
study candidates, those destinations are losing attractiveness. QS Enrolment Solutions 
                                                 
22 “Foreign students are those who are not citizens of the country in which they are enrolled. Although they 
are counted as internationally mobile, they may be long-term residents or even be born in the ‘host’ country 
(definition given by OECD 2017, p.296). 
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(2018) suggests that many changes will happen in international student mobility patterns and 
now it is probably the beginning of a more competitive landscape.  
As Blöss (2017, as cited in Rodriguez, 2017, para.3-4) points out, there are two political 
situations that could influence the choices of students: “first there is the Trump presidency 
driving students away […] and then there is the upcoming Brexit, of which neither the 
timeline nor the consequences are foreseeable”.  
Slightly different are the results of the report prepared by Study.EU (2018). This report 
scores annually thirty European countries as a study destination by international students in 
a range of factors. In the last report, Germany ranks in first place, as seen in Figure 7. 
The factors are divided into three categories, presenting different weights in the general 
score, namely schooling (45%), cost of living (30%) and career and quality of life (25%). 
Figure 7 – The top ten European country preferred as study destinations 2016/17 
(in %) 
  
Source: Study.EU (2018, p.1) 
This marks the second consecutive year in which Germany appears at the top, according to 
the Figure 7, that can be explained by the country’s remarkable mix of world-class education 
at almost no/low fees and by the considerable number of programmes offered in English, as 
seen in Figure 8.  
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Figure 8 – Top reasons why International Students choose Germany 
(in %) 
     
                         Source: adapted from Studying-in-Germany.org (2018, para.6) 
Many reports and statistics (BMBF, 2016, 2018; Deutscher Akademischer Austauschienst 
/Deutsches Zentrum für Hochschul und Wissenschaftsforschung [DAAD/DZHW], 2018; 
Hochschulrektorenkonferenz, 2015; Institute of International Education [IIE], 2018; 
UNESCO UIS, 2018) show the role of internationalization on higher education in Germany. 
The most important points are: 
• since 2009/10 the foreign students’ amount has grown by 53% (244,775 to 374,951); 
• during the academic year 2018,23 there were 374.951 foreign students enrolled at 
German universities. That means that the number of foreign students increased by 
4.5% as compared to 358,895 students in the academic year 2017;  
• foreign students shared 13% of the total number of the student population in 
Germany; 
• foreign students in Germany more likely to choose a University (70% in 2017) over 
a University of Applied Sciences; 
• international students at German universities are mostly, in order of number, from 
the following countries: China (13.2%), India (5.8%), Russia (4.3%), Austria 
(4.0%), Italy (3.2%), Cameroon (2.8%), France (2.8%), Iran (2.7%), Ukraine 
(2.6%), Turkey (2.6%) and Bulgaria (2.6%); 
• in the academic year 2017, 36.5% international students in Germany were attending 
a Bachelor’s degree, 35.7%% a Master’s degree, 9.9% Ph.D., 7.7% other degrees 
and 10.2% weren’t studying for a degree; 
                                                 
23 The academic year is taken as the basis for determining the number of students. Using this method, students 
of the winter semester 2017/18 plus the students of the summer semester 2018, are defined of the academic 
year 2018. 
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• in the academic year 2017, most international students were enrolled in Engineering 
(37%) at German HIEs. The second most preferred study was Law, Economics and 
Social Sciences with (27%). 
 
2.4.4.2 Foreign Academic and Non- academic Staff 
In 2016 worked, in German universities, with foreign nationalities, a total of about 46,000 
employees (Professors and other academic staff). Approximately 3,200 of them were 
Professors. According to DAAD/DZHW (2018), the number of foreign academic staff 
increased by 6% compared to 2015 and compared to 2007, increased by 84%. The number 
of foreign professors has grown by 3% since 2015 and 49% since 2007. It should also be 
noted that the proportion of foreign academic staff among all academic staff is different, in 
Colleges of Art and Music is 18%, 15% in Technical Universities and 12% in small 
Universities. The Universities of Applied Sciences are those that employ a smaller 
proportion of foreign academic staff (5% each in large and small universities). 
While most foreign staff come from Italy, China, and Austria, in terms of Professors the key 
countries are Austria, Switzerland and the USA (Table 1).  
Table 1 – Total number of foreign staff and Professors at German higher education institutions, in 
2016  
(key countries of origin)  
Total Number of foreign staff Professors 
Country of 
origin 
Number Country of origin Number 
Italy 3,185 Austria 621 
China 2,615 Switzerland 299 
Austria 2,481 USA 263 
India 2,257 Italy 251 
USA 2,187 Netherlands 233 
Russia 2,090 UK 184 
Spain 2,010 France 137 
France 1,765 Spain 107 
UK 1,604 Russia 83 
Iran 1,507 Greece 74 
 
Source: adapted from DAAD/DZHW (2018, p.17) 
In 2016, the largest group of foreign academic staff came from Western Europe, with a ratio 
of 36%. Asia and the Pacific (16%) and Central and South Eastern Europe (14%) were the 
second and third place among the regions of origin (Figure 9). 
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Figure 9 – Total foreign staff in German HEIs, in 2016, by region of origin 
(in %) 
 
Source: adapted from Destatis Statistisches Bundesamt (2018) 
2.4.4.3 German Students abroad 
The European Commission (2009) established four common objectives in education and 
training systems. One of the following benchmarks set, for education by 2020, “at least 20% 
of higher education graduates […] should have spent some time studying or training 
abroad.” 
Germany exceeded the mentioned objective by setting, in “Strategy of the Federal and 
Länder Ministers of Science for the Internationalisation of Higher Education Institutions in 
Germany”, as national goal half of all German graduates to gain study-related experience 
abroad and for at least one in three to complete a visit abroad, lasting at least three months, 
and/or eliciting at least 15 European Credit Transfer System (ECTS) points.  
The number and proportion of international mobility German students (degree-related 
international mobility24 plus temporary study-related visits abroad25) have increased steadily 
since the 2000s, in both absolute and relative terms (Figure 10).  
 
 
 
 
                                                 
24 Study with the aim of taking a degree abroad, e.g. complete Bachelor’s or Master’s programmes abroad 
(DAAD/DZHW, 2018). 
 
25 Temporary study-related visits abroad, e.g. semester or placement abroad (DAAD/DZHW, 2018). 
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Figure 10 – German students abroad, since 2000 
(number and in % of domestic students) 
 
Source: adapted from DAAD/DZHW (2018, p.87) 
The number of Germans enrolled abroad increased from 57,000 in 2000 to 137,700 in 2015. 
The increase has accelerated sharply during the last fifteen years, a growth of nearly 242%. 
Between 2000 and 2015, the number of internationally mobile students rose by 9.4% on 
annual average. However, from 2000 until 2008, the growth was of 10.6% and from 2009 
until 2015, the growth was only 2.6%.  German students abroad, in 2015, made up 5.7% of 
all German students, a slight decreased caused by the simultaneous increase in the number 
of students (from 5.8% and 137,000 in 2014). 
ICEF Monitor (2014) explains that this policy already allowed that the Europe-wide target 
of 20% been already accomplished (30% of all graduates in 2010 spent at least three months 
studying abroad). However, the national target of 50% remains to be fulfilled. 
In 2015, according to data from DAAD/DZHW (2018), Austria, the Netherlands, the UK, 
and Switzerland were the four most popular host countries (Figure 11). However, it’s 
interesting to see, that the major host countries for study-related visits abroad are slightly 
different. In data related to 2017, the four major countries, in order of importance, were the 
UK, the USA, France, and Spain. 
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Figure 11 – German students abroad by host regions and by major host countries, in 2015 
(number and in % of all students abroad) 
 
Source: DAAD/DZHW (2018, p.86) 
According to the same publication, the biggest share of German students pursuing a degree 
abroad, in 2015, were enrolled in Law and Social Sciences programmes (23%) and 
Economics (20%). Compared to German students at German universities, the subject groups 
Language and Cultural Studies, Mathematics and particularly Engineering are 
underrepresented abroad. However, the subject groups differ by country, for instance, 
Economics is most popular in the UK and in the USA and Medicine in Hungary and the 
Czech Republic. 
The type of HEI chosen by the German bachelor’s students abroad isn’t a very important 
factor, because the difference is very slight. In 2017, according to DAAD/DZHW (2018), 
35% of students selected University and 32% UAS. However, when the type of degree is the 
Master’s, the gap between percentages is bigger, 52% of students, in 2017, selected 
University and 43% selected UAS. 
The nature of short-term study visits abroad has shifted in the last ten years. The Placements 
and Language courses have decreased (from 50% in 2007 to 39% in 2017), on the other 
hand, Studies and Summer schools become more prominent (from 50% in 2007 to 64% in 
2017). 
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2.4.4.4 Academics and researchers abroad 
In 2016, according to DAAD/DZHW (2018), most funded international visits (55%) were 
undertaken by academics and researchers with doctorates, including professors and 
experienced academics and researchers. In the ranking of key host countries, the USA (17%) 
were followed by the UK, Russia, Japan, China, and France. By regions, Western Europe 
(23%) and North America (18%) were the major host regions (Figure 12). 
Figure 12 – German academics and researchers abroad, by host region, in 2016 
(in %) 
 
Source: adapted from DAAD/DZHW (2018) 
  
23%
10%
8%
18%
6%
5%
4%
17%
9%
Western Europe
Central and South-Eastern Europe
Eastern Europe and Central Asia
North America
Latin America
North Africa and Middle East
Sub-Saharan Africa
Asia and Pacific
No classification by region
45 
 
3 Chapter III – The Host Institution 
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This chapter is divided into four parts and it presents the host institution of the internship.  
It starts by presenting the host institution, the Aschaffenburg University of Applied Sciences 
(Aschaffenburg UAS): its beginning, its mission and how it is presently characterized. It will 
be also presented the International Office, one of the indispensable elements for the 
institution’s internationalization. In this regard, it will be also presented its mission, its 
functions and those responsible for its running. It will be also presented the role and numbers 
of the internationalization of the University.  
 
3.1 Aschaffenburg University of Applied Sciences 
3.1.1 Historical background 
Aschaffenburg UAS is located in the city of Aschaffenburg. Aschaffenburg is a medium-
sized city situated in the north-western corner of the German State of Bavaria, near 
Frankfurt-Rhine-Main metropolitan region.  
Historically, in the last century, according to Schillare (2014), Aschaffenburg was the 
location of several United States Army installations throughout the Cold War, after initially 
taking over the administration of the Wehrmacht26 installations. According to the United 
States Army (2018), the American presence in the Aschaffenburg military community began 
in 1948. The installation sites were known as Ready Kaserne (previously Artillerie Kaserne), 
Smith Kaserne (previously LaGarde Kaserne), Graves Kaserne (previously Bois Brulé 
Kaserne), Fiori Kaserne (previously Pionier Kaserne), and Jaeger Kaserne (previously 
Jäger Kaserne). These housed armour, infantry, engineer, maintenance and artillery 
elements of the USA Army. The USA Army presence in Aschaffenburg ended with the 
ending of the Cold War. 
On one of these sites, in Würzburger Straße, the previously, Jaeger Kaserne, was founded 
in 1995, the Aschaffenburg University of Applied Sciences as “Fachhochschule 
Aschaffenburg”, later “Hochschule of Aschaffenburg.”  
 
                                                 
26 The armed services of the German Third Reich from 1935 to 1945. 
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3.1.2 The University at the present 
As UniRank (2018) refers, this University is a non-profit public higher education institution 
and is ranked at 259 in country rank and at 6502 at world rank. It’s institutionally 
accredited/recognized by the Bayerisches Staatsministerium für Bildung und Kultus, 
Wissenschaft und Kunst.27  Nowadays, the University has two Campus, Campus I in 
Würzburger Straße 45 and Campus II in Würzburger Straße 164. 
Aschaffenburg UAS is a University of Applied Sciences, as seen in Chapter II, the 
instruction at this kind of HEI lies in close cooperation and interaction with the labour market 
and to a more practical teaching. As mentioned by Hochschule Aschaffenburg (2018), the 
University “is a dynamic and growing university[...] known for its innovative and 
interdisciplinary approach to education and its close links with the business world.” 
The University (Hochschule Aschaffenburg, 2018) has the following core values: “focus on 
students, excellence in teaching, industry-focused research, equality and family and 
cooperation based on trust and open dialogue.” The academia is led by its motto “Studieren 
mit Zukunft”28 and divided into two faculties: the Faculty of Business and Law and the 
Faculty of Engineering. The Faculty of Business and Law offers three bachelor’s degree 
programmes: Business Administration, Business Administration, and Law and International 
Real Estate Management. This Faculty also offers Master’s degree programmes in Business 
Administration and Law, International Management and Real Estate Management. The 
Faculty of Engineering runs seven bachelor’s programmes: Electrical Engineering and 
Information Technology, Renewable Energies and Energy Management, International 
Technical Sales Management, Multimedia Communication and Documentation, 
Mechatronics, Industrial Engineering, and Materials Technologies. The Master’s degree 
Programmes offered are in Electrical Engineering and Information Technology, Electrical 
Engineering, and Information Technology and Industrial Engineering. 
As explained by Hochschule Aschaffenburg (2018), at the centre of the two faculties is the 
University Leadership and the Executive Board (Figure 13). Each faculty is managed by a 
Faculty Council in collaboration with the Deans of Academics and Student Welfare. 
                                                 
27 Bavarian State Ministry of Education and Culture, Science and Art. 
 
28 “Study for the Future”. 
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The Central Facilities and the Student Services serve the entire University Community. 
Figure 13 – Aschaffenburg UAS Organization Chart 201829 
 
 
Source: adapted and updated from Hochschule Aschaffenburg (2018) 
 
3.1.3 International Office of Aschaffenburg UAS 
Knight (2009) considers that the operationalization of the internationalization based on the 
mobility of students, academic and non-academic staff in HEIs is related to the 
implementation of a set of strategies and activities that should be developed and 
implemented by International Offices. The International Offices, as Palma (2010, p.v) 
                                                 
29 The names mentioned are present in the official page of the University. 
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mention, emerge as “privileged centres of inspiration for the internationalization of the 
Institutions they integrate”.30 
The International Office (IO) of the Aschaffenburg UAS is located in Building 1 on Campus 
I of the University. In this facility also works the Office of Students Service. The IO is a 
service dependent on the Vice-President and the University Administration, whose mission 
it’s the internationalization of Aschaffenburg UAS and its Community. Its goal is to give the 
students, the academic and non-academic staff, the opportunity to study/work at international 
partner universities and benefit from a multicultural environment.  
Among the aims of IO are31: 
• Propose the signing of new exchange and cooperation agreements in which the 
University participates; 
• Collaborate with the implementation and development of the signed agreements; 
• Collaborate with the Careers Service in the selection of outgoing students32; 
• Develop with the students selected the program of studies to be developed in the host 
institution; 
• Assistance in applying for the Double Degree programs and in drawing up a suitable 
curriculum; 
• Apply and sign the Learning Agreement for outgoing and incoming students33 within 
the defined time frame; 
• Make the reception of the incoming and cooperation participants in mobility and 
assure, as possible, their adaptation; 
• Confirm academic recognition for the studies carried out abroad and transcribe the 
qualifications to the corresponding Secretariat in its own certificate; 
• Tutor, inform and accompany outgoing and incoming students; 
                                                 
30 Free translation of the author. In the original: “centros privilegiados de inspiração para a internacionalização 
das Instituições que integram.” (Palma, 2010, p.v) 
 
31 Information orally given by International Office. 
 
32 Outgoing students are students from Aschaffenburg UAS that want to do mobility for a semester or school 
year at a partner university (translated and adapted from the definition given by Instituto Superior de 
Administração e Línguas [ISAL] (2018)). 
 
33 Incoming students are students from other countries, other higher education institutions, with which 
Aschaffenburg UAS establishes partnerships, under different exchange programs, to carry out a semester or 
academic year at its University (translated and adapted from the definition given by ISAL (2018)). 
50 
 
• Responsible for the preparation and publication of the ECTS academic guides. 
 The Head of International Office integrates the service of three unities, the Incoming 
Coordination, Outgoing Coordination, and Erasmus Coordination. Professors, as well as 
buddy students, also collaborate with this Office. Professors provide language courses to 
incoming students, and buddy students provide advice and practical assistance, making it 
easier to adjust to Germany. 
The organization of the service and the positions held by its various employees can be seen 
through the organization chart represented in Figure 14. 
Figure 14 – Aschaffenburg UAS International Office Organization Chart34 
Source: self-elaboration 
 
3.1.4 Internationalization of Aschaffenburg UAS 
3.1.4.1 Modes of Internationalisation 
Throw the years, the Hochschule Aschaffenburg (2017) established and developed links with 
universities abroad. Students, professors, and staff can take part in exchange programmes 
with 72 partner universities in 37 countries.35 The university also collaborates in several 
                                                 
34
 To clarify, the names mentioned are present in the official page of the University. The names not mentioned 
were purposely omitted. The Assistants aren’t volunteers, they work as part-time paid workers and the Student 
Assistants give paid help in events of the International Office.  
 
35 Australia, Austria, Belgium, Bulgaria, Brazil, Canada, Chile, China, Czech Republic, Denmark, Finland, 
France, Greece, Hungary, India, Ireland, Italy, Japan, Jordan, Latvia, Lithuania, Mexico, Netherlands, Portugal, 
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international research projects, such as Conferences abroad, exchanges of scientists and trips 
to initiate joint projects.  
The Language Centre also plays a role in internationalising the academic training of students 
by linguistic, professional and cultural intensive courses in the context of preparation for a 
stay abroad. Furthermore, some lectures are given in English.  
As far as the cooperation and support programs of the University are concerned, the most 
important are Erasmus+, Free-Mover, and CDHAW (for China) both for incoming and 
outgoing. The Foundation Office Aschaffenburg (Stiftungant Aschaffenburg), Stipendium 
STBKWK Inländer and the InWEnt Teilstipendien (for internships) are only available for 
outgoing students. 
The University also runs international double-degree programmes that offer the students the 
opportunity to acquire an academic degree both from Aschaffenburg and from the respective 
partner university. The double-degree programmes are offered in collaboration with 
Seinäjoki University of Applied Sciences and Turku University of Applied Sciences in 
Finland and Tongji University in China.  
Although the number of students making international mobility has increased, not all 
students are willing to study or to do an internship abroad. Thus, in addition to students’ 
mobility, internationalization can be integrated into studies as “internationalisation at 
home”36. Garam (2012) mentions that activities that promote internationalization at home, 
include bringing together local and international students by organizing joint multicultural 
projects in a foreign language. In this way, Aschaffenburg UAS also offers international 
programmes of study “at home” for its students and for students from all over the world. The 
Global Master Schools, the International Project Weeks and International Language Weeks 
are examples of events that bring local students and Professors in contact with students and 
Professors from abroad. These events add more international dimension to students’ studies 
and help them to acquire contacts all over the world.  
                                                 
Romania, Russia, Slovakia, Slovenia, South Korea, Spain, Sweden, Switzerland, Taiwan, Thailand, Turkey, 
the UK and the USA. 
 
36 Crowther, Joris, Otten, Teekens and Wächter (2000, p.6) define internationalisation at home as “any 
internationally related activity with the exception of outbound student and staff mobility”. 
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The Aschaffenburg UAS began the internationalization process in the academic year 
2000/01. In that academic year, it received one incoming student but had no student in 
outgoing. The first outgoing students’ mobility (three students) occurred in the next 
academic year.  
The University does not analyse the internationalization process, that is, there are no studies 
on the subject. The University started to produce a biennial report in 2013, only available in 
German, on about some facts and numbers of the all University (numbers of students, 
academic and non-academic staff, initiatives and funding’s). In this report, therefore there’s 
only official information from last years on. 
 
3.1.4.2 Incoming Students 
In the early years of the internationalization process, there were few students in incoming 
mobility, in fact between the academic year 2000/01 and the academic year 2006/2007, only 
17 students made mobility in Aschaffenburg UAS. This trend continued until 2012 when the 
University began to broaden and deepen partnerships and to offer more educational courses 
and, also improved its facilities. As seen in Figure 15, these improvements allowed a sharp 
increase of incoming students, with an average annual growth rate of 22.5%, between the 
academic years of 2012/13 until 2016/17, and in 2017/18 there was a decrease of 19.33% 
(from 119 to 96 incoming students). The decrease of students in this academic year in 
comparison with 2016/17 academic year, can be explained, for example by the non-
performance of the Global Master School, by the Faculty of Business and Law, that year. 
Figure 15 – Incoming Students (2007/08-2017/18) 
(in numbers) 
 
Source: self-elaboration 
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In the majority of the years, the Faculty of Engineering was the most popular, being 
surpassed by the Faculty of Business and Law in the years in which the latest performed the 
Master Global School (2012/13 and 2016/17). In this academic year, however, the Faculty 
of Business and Law also received more students than Engineering, albeit slightly. 
The incoming students, in the last three academic years, represent around 3% of all students 
enrolled at the Aschaffenburg UAS (Table 2). 
Table 2 – % Students incoming mobility per Total students, 2016-2018 
Academic 
year 
Total 
enrolled 
students37 
Students in 
mobility 
% 
Students 
mobility/ 
total 
students 
2015/16 3333 118 3.54% 
2016/17 3374 119 3.53% 
2017/18 3296 96 2.91% 
Total 10,003 333 3.33% 
Source: self-elaboration 
Relating to the country of origin, the analysis of Figures 16 and 17 shows that the majority 
of students in both Faculties come from Finland (with 36% in Faculty of Engineering and 
26% in Faculty of Business and Law).  
Figure 16 – Country of Origin (Faculty of Engineering), 2001-2018 
(in %) 
 
Source: self-elaboration 
The reason that justifies this, may be the possibility of performing double-degree in both 
Faculties. The second country from which most students come is Jordan, possibly due to the 
German-backed university of the German Jordanian University (GJU). Thirdly, in Business 
                                                 
37 Data from Hochschule Aschaffenburg UAS (2018).  
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and Law, there are the students from the partner university of France and in the Faculty of 
Engineering, in addition to France, there is also China (with this University there is a double 
degree agreement in Engineering).  
The remaining positions in the ranking show pronounced differences.  
In the Faculty of Engineering, the fourth place is occupied by the students from Turkey, 
Spain, and Brazil (4%), in fifth place from Slovenia and the Netherlands (3%) and in sixth 
place from the UK and Taiwan (2%).  
Figure 17 – Country of Origin (Faculty of Business and Law), 2001-2018 
(in %) 
 
Source: self-elaboration 
In the Faculty of Business and Law, the fourth place is occupied by the students from the 
Netherlands and the UK (7%), in fifth place from Taiwan and Hungary (6%) and in sixth 
place from the USA and Switzerland (5%). 
3.1.4.3 Outgoing Students 
The outgoing mobility displays more expressive values than incoming mobility. In the early 
years, there were few students in outgoing mobility, in fact between the academic year 
2000/01 and the academic year 2006/2007, just 49 students made mobility abroad.  
From the analysis of Figure 18, it can divide the chronological series into four moments. 
Thus, the first moment occurs between the academic year 2007/08 and the academic year 
2010/11. During this period the number of students in outgoing mobility grew at an average 
annual rate of 28.44%. The second moment occurs between the academic year 2010/11 and 
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with an average annual rate of 66.5%. In the third period, between 2014/15 and 2016/17, 
there was an average annual decrease of 18.75%. In the last moment and year, there is a new 
increase of around 29% in the number of students compared to the previous year. 
It should be noted that most of the students in mobility out attend the Faculty of Business 
and Law (only in the academic years 2008/09, 2010/11 and 2011/12, this did not happen).  
Figure 18 – Outgoing Students (2008-2018) 
(in numbers) 
 
Source: self-elaboration 
Another interesting factor is the numbers of mobilities in relation to the number of students 
in mobility. In the period under analysis, between 2000/01 and 2017/18, there were 2023 
mobilities for 1493 students in mobility, giving an average of about 1.35 mobility/student. 
The students doing mobility abroad, in the last three academic years, represent around 5% 
of all students enrolled at the Aschaffenburg UAS (Table 3).  
Table 3 – % Students outgoing mobility per Total students, 2016-2018 
Academic year 
Total 
enrolled 
students38 
Students in 
mobility 
% 
Students mobility/ 
total students 
2015/16 3333 187 5.61% 
2016/17 3374 144 4.27% 
2017/18 3296 186 5.64% 
Total 10,003 517 5.17% 
Source: self-elaboration 
                                                 
38 Data from Hochschule Aschaffenburg UAS (2018). 
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Relating to the host country, the analysis of Figures 19 and 20 shows that the majority of 
students in both Faculties go to Finland (with 25% in Faculty of Engineering and 17% in 
Faculty of Business and Law). The reason that justifies this, may be, as in incoming mobility, 
the possibility of performing double-degree in both Faculties.  
The remaining positions in the ranking show some differences.  
The second most preferred country, for the students of Engineering, is Spain (12%). The 
third one is the UK (10%), the fourth are the USA and Turkey (8%), the fifth are Hungary 
and China (4%) and in the sixth place are Australia and Denmark (3%). 
Figure 19 – Host Country (Faculty of Engineering), 2001-2018 
(in %) 
Source: self-elaboration 
The second most preferred country, for the students of Business and Law, is the USA (16%). 
The third one is the UK (9%), the fourth is Spain (7%), the fifth is Ireland (6%) and in the 
sixth place is Netherlands (5%). 
Figure 20 – Host Country (Faculty of Business and Law), 2001-2018 
(in %)
 
Source: self-elaboration 
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In the Faculty of Business and Law, the fourth place is occupied by the students from the 
Netherlands and the UK (7%), in fifth place from Taiwan and Hungary (6%) and in sixth 
place from the USA and Switzerland (5%). 
Finland's choice to do mobility abroad is not so popular among the German students of other 
Universities. In this case, probably the possibility to do a double-degree has an important 
role. The other host countries chosen by the students of this University to make mobility 
abroad are similar to the choices made by other German students from other universities. 
 
3.1.4.4 Teaching Staff and non-academic Staff 
Teaching staff and other staff can also enjoy an international mobility experience. They can 
participate in a training period at a partner institution or can participate in various short-lived 
initiatives organized by the University, and vice-versa. 
Through the analysis of figure 21, there is a different trend in both types of mobility. By 
2013, the numbers between the two kinds of mobility were quite similar, but in the following 
years, the differences were accentuated.  In outgoing mobility, the values maintained or even 
decreased, but in terms of incoming mobility happened the reverse. 
Figure 21 – Mobility of teaching staff and non-academic staff in 2013, 2015 and 2017 
(in numbers) 
 
Note: The University does not consider the academic year. As an example, the year 2013, refers to the summer semester 2013 plus the 
winter semester 2013/14. 
Source: adapted from Hochschule Aschaffenburg UAS (2013), (2015), (2017) 
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The incoming mobility shows a much higher grow, especially in the values of the teaching 
staff. From 2013 to 2015, the number of foreign lecturers has grown by 108% and by 28% 
from 2015 to 2017. In terms of non-academic staff, between 2013 and 2015, the number has 
grown by 62.5%, but from 2015 to 2017, it decreased by 23%. 
The outgoing mobility shows different results. From 2013 to 2015, the number of foreign 
lecturers has decreased by 30% and increased by 14.3% from 2015 to 2017. In terms of non-
academic staff, between 2013 and 2015, the number has decreased by 43%, but from 2015 
to 2017, it grows by 75%, reaching the same value of 2013. 
In 2017, according to the Rechenschaftsberich 2017 (Hochschule Aschaffenburg UAS, 
2017), there was a total number of 97 lecturers in Aschaffenburg UAS. Therefore, the 
number of foreign lecturers represents 8.3% of the total number of lecturers. In this way, in 
this University of Applied Sciences, the proportion of foreign lecturers is higher than the 
average of the country (5%) in this type of HEI. 
In terms of the internationalization of the university, one of the aspects to improve should 
be the promotion of the mobility of the teaching staff and of the non-academic staff. In terms 
of student mobility, outgoing mobility is far superior to incoming mobility. The opposite is 
true for the mobility of teaching and non-academic staff. Through the analysis of the data, 
from 2013 to 2017, there is a great disparity between the incoming and the outgoing mobility. 
It would be advantageous for the IO and for those who want to carry out an international 
mobility to learn new working methods and new intercultural competences that can bring 
greater contributions to them and to the University. 
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4 Chapter IV – The Internship 
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In this chapter will be analysed the internship in the Incoming Coordination Unit of the 
International Office. This chapter is divided into five parts, more specifically: the plan, its 
framing and its aims, its scheduled activities, its performed activities and the evaluation of 
the internship. 
Regarding the methodology applied during the internship and, consequently, to the report, 
were carried out a direct and indirect participant observation and an online information 
consultation, monographs and brochures on the activity of the Aschaffenburg UAS and 
others international HEIs. 
 
4.1 Integration and Internship’s Plan 
The working plan of the Internship had a total prevision of 400 hours and a weekly workload 
of 20 hours. The planned duration was from 1st March until 31st July. 
On the first day of the internship, the intern had a meeting with the Supervisor to define the 
task plan to be completed during the internship. The initial task plan proposed is represented 
in the following table (Table 4).   
Table 4 – Plan of Activities of Internship 
15th March Opening Master’s International Management 
22th - 27th April International Project Week 
16th May Campus Careers 
May Welcome and Arrival Package 
8th May EMS 
9th May Study in Porto 
1st - 2nd June EYE 
June IAS Barbecue 
July Departure 
Source: Internship Supervisor  
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In the following days, the intern was duly presented to all the employees who worked in the 
Building 1, not only those of the International Office as those of the Office of Student 
Services who share the same building. 
 
4.2 Framing and aims 
This Internship was carried out in the context of a curricular internship. 
The internship described had a duration of 460 hours that were accomplished between 08 
March and 31 July 2018. The distribution of the weekly workload was made according to 
the needs of the host institution, so on average, there was a weekly schedule of 23 hours of 
work (Annex B). In addition, all the work done during these hours has been described in a 
Logbook (Appendix A). 
According to what was foreseen in the Internship Plan, there was an alteration of its starting, 
because the Internship Protocol was not yet approved at the planned start date (March 1st) 
so that the Internship was delayed for one week. 
For the internship the following aims were set: 
• improving language skills (English and German); 
• participating in all University initiatives at local and international level; 
• supporting foreign students who are in Incoming mobility; 
• understanding the motivations of foreign student applications at the University 
of Aschaffenburg and the acquisition of intercultural competences by them; 
• know the functioning of the International Office at the University of 
Aschaffenburg; 
• access University documentation and reports. 
 
4.3 Schedule of Activities  
The following Schedule of Activities (Table 5), corresponds to the tasks performed during 
the internship period, including those that were not foreseen in the initial Plan and the ones 
proposed by the intern (the survey and the interviews). The activities carried out are framed 
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in five types: Written papers, Intern Projects, Events, Trips/City tours/Company visits and 
Office Work. 
Table 5 – Schedule of Activities performed during Internship 
Activities 
Month  
Appendix March April May June July 
W
R
IT
T
E
N
 P
A
P
E
R
S
 
International Guide  X X    B 
Translations Career Service and Webpage   X   C, D, E 
Social Program of IPW 2019  X    F 
Poster “Study Porto” ISCAP-P.Porto   X   G 
Internship Offer   X   H 
Accommodations in Aschaffenburg   X X  I, J 
Social Activities    X X K 
IN
T
E
R
N
 
P
R
O
J
E
C
T
S
 Survey Mobility In     X L, M 
Interviews “Europa macht Schule- International 
meet Schools “ 
   X  X N 
E
V
E
N
T
S
 
Breakfast with Bavarian Specialties X     
Opening Master’s in International Management X     
Welcome Evening X X    
International Project Week  X    
International Office Information Event  X    
International Evening   X   
“Study Porto” ISCAP-P.Porto   X   
Europa macht Schule - International meets 
School 
  X X  
European Youth Event    X  
International Barbecue    X  
Goodbye Event     X 
T
R
IP
S
/C
I
T
Y
 
T
O
U
R
S
/C O M
P
A
N Y
 
V
I
S
I
T
S
 Heingenbrücken X     
to be continued next page… 
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Miltenberg  X    
Tour Aschaffenburg  X X   
Klingenberg  X    
Tour Campus  X X   
Company “Linde Material Handling”  X    
O
F
F
IC
E
 W
O
R
K
 
MoveOn X X X  X 
Welcome Packages X   X X 
Documentation X   X X 
Translation X X    
German Lessons X X X X  
Source: self-elaboration 
 
4.4 Activities performed 
4.4.1 Written papers 
International Guide 
One of the tasks defined a posteriori was the preparation of an international guide. The 
University already has a guide, but only with information about the enrolment and studies 
(e.g. the campus, the courses and academic year, the campus card, the application deadlines 
and a list of things to do before returning home). The new guide should have another kind 
of information, with broadening information. The aims of this new guide are to introduce to 
the incoming student to the life in Germany and answer some of the most important doubts 
that they may have when arriving. It was asked to speak, in a practical and informal language, 
about:  the city of Aschaffenburg, the University, the life in Germany and how to apply to 
an Internship (Appendix B).  
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Translations to Career Office 
Due to the reform of the EU Data Protection Policy, the Career Service requested to 
translate the following documents “Musterdatenschutzerklärung für einen Hochschul-
Webauftritt”39 and “Datenschutzerklärung” (Annexes C and D)40. 
It was also requested the translation of the Press Release "7. International Projektwoche an 
der H-AB"41 (Annex E) published on the Official Webpage of the University. 
Social Program of International Project Week 2019 
It was requested to prepare a flyer with the social activities, with a simple description of each 
one, to be proposed to the lecturers of the International Project Week to be held next 
academic year (Appendix F). 
Poster “Study Porto” ISCAP-P.Porto 
It was requested the elaboration of a Poster for placement in several University buildings 
(Canteen, International Office, Faculty of Business and Law and Library) to inform the Info 
Session of the invited Professor from the Porto Accounting and Business School [Instituto 
Superior de Contabilidade e Administração do Porto- Politécnico do Porto (ISCAP-P. 
Porto)] (Appendix G).  
The elaboration of the Poster was made with the help of a student assistant of the Professor 
responsible for the Faculty of Business and Law. 
Internship Offer 
Elaboration of an internship offer announcement for the International Office for the next 
semester. This internship was the first internship at the University and at the intern's free 
application. Therefore, the University decided that it would like to have more interns in the 
coming semesters, so it requested the elaboration of an offer of internship that should have 
the following fields: details of employer contact person, period of internship, working hours, 
job description, profile required and kind of salary (Appendix H). 
                                                 
39 “Sample privacy statement for a University website” (Appendix C). 
 
40 “Data Protection” (Appendix D). 
 
41 7th International Project Week at the Aschaffenburg UAS” (Appendix E). 
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Booklet Accommodations in Aschaffenburg 
For a better and easier access to the accommodation offers in the city of Aschaffenburg for 
academic and non-academic staff on mobility, it was requested the preparation of guide by 
hotels and apartments that were located within a radius of 2 km from the University or the 
Central Train Station (Appendix I).  
It has also been requested two tables to be used by the International Office, one for the offer 
of the hotels and another for the apartments, for example during a telephone call, to give a 
quick search and answer (Appendix J).  
This booklet has a great importance when the staff in mobility makes a call and wants a 
quick answer or when they want to evaluate the different offers in the city. Before the 
booklet, the IO couldn´t give a quick answer, because didn´t have all the information 
compiled in a single Excel sheet. They had to see different brochures of the hotels and 
compare the information. 
Booklet Social Activities 
It was requested a booklet that would gather the social activities that the University could 
offer. To do so, a data collection was made from several files from different academic years 
of the activities offered up to that time. The task was difficult because the folders and files 
were in German, so it was necessary to open all the files to know what they contained. 
Once the information was gathered, it was divided by activities in Aschaffenburg UAS, 
inside the city of Aschaffenburg and outside the city of Aschaffenburg (company visits, 
activity tours, city tours, two-day trips, and biannual events). 
The booklet was written in an informal way, the idea was to invite the student to each activity 
through a small image and a small paragraph (Appendix K). 
 
4.4.2 Intern Projects 
Survey Mobility In 
The intern proposed to conduct a survey to incoming students in mobility in the academic 
year 2017/2018 (Winter semester students, Summer semester students and both semesters). 
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The survey proposal was viewed with some indifference on the part of the Supervisor, but 
the intern felt that the results could be interesting/important. The University does not conduct 
surveys or studies to obtain feedback on its performance. For this reason, the intern proposed 
a very simple survey, that could give some inferences about the work done. With this survey, 
it was intending to know the reasons that led students to chosen Aschaffenburg UAS for 
mobility. Another aim was to evaluate students' satisfaction with the mobility period. 
Satisfaction regarding teachers, the method of teaching, Studies in general, IO services and 
other University services. As mentioned, one of the aims of the survey was to understand 
how the IO's service is viewed by the students, therefore the answer is always an open door 
for improvement or maintenance of a good job. That is why the intern carried out with the 
survey, because knowing the opinion of students is always important, even more, when the 
results concern to the department where we work (Appendix L). 
The survey was sent by e-mail to the incoming students who completed mobility at 
Aschaffenburg UAS in the academic year 2017/2018 (Winter Semester, Summer Semester, 
both semester). The students’ e-mail was ensured through the MoveOn program through a 
search with parameters to the students' files. This access was made possible by a colleague 
of Outgoing Coordination Unity since the intern couldn´t access the data without 
authorization. 
The survey was prepared using Google Forms and the answers were attained through a link 
(https://goo.gl/forms/XT96FeOHMTm74GX82). 
The survey was divided into three groups of questions: 
• personal information (the anonymity of the students was safeguarded): to describe 
the students;  
• academic/personal motivations: reasons that led to the choice of this mobility 
program;  
• global assessment: how the students evaluate the course and the resources/services 
of Aschaffenburg UAS. 
The answers to the questions of the second and third groups were conceived using a scale of 
values. The types of responses could be of the type “strongly agree”, “disagree”, “agree” or 
“strongly disagree” or “bad”, “insufficient”, “satisfying”, “good” or “excellent”. In some 
cases, it was possible to add the opinion in writing. 
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The report prepared on the analysis of the survey is in Appendix M.  
The main results of the survey to be highlighted: 
• 88,9% of the responded that they had known about Aschaffenburg UAS by their 
own University; 
• The more voted reasons to choose a mobility programme were “to be exposed to 
new working methods and to increase my knowledge of my area of studies”; 
• The main reasons to choose Aschaffenburg UAS were to be located in Germany 
and to have a good reputation; 
• The ratio “expectations vs reality”, 55,6% respond that their expectations weren’t 
met; 
• Their overall opinion about the quality of teaching is very good, in the majority of 
the points evaluated is excellent. However, some points should be improved as the 
teacher’s availability and support and on the social and cultural involvement at the 
classes; 
• Their overall opinion about the quality of services of the IO is good, however, some 
points should be improved such as the Administrative/technical services provided 
and to provide more help in solving students’ problems; 
• Their overall opinion about the services and resources of the university is positive, 
the classification “satisfying” had more answers (38,9%). The services with lower 
classification are the cafeteria, the internet/IT equipment, and the 
administrative/technical support. 
 
Interviews “Europa macht Schule- International meets School (EMS-IMS) “ 
Since the intern Master's degree is in “Intercultural Studies for Business”, the intern offered 
herself to conduct interviews with some participants of the Project. Therefore, the intern 
interviewed three students from each group of Schools and the Professor, from the Faculty 
of Business and Law, responsible for the project. The questions were asked with the aim of 
evaluating the personal evolution felt by the students and the importance given to this kind 
of projects. The responsible teacher was questioned about the importance of this project, if 
she identified changes in the posture of the students and if she felt cultural constraints by the 
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students at the beginning of the project. The interviews and the summary of the answers can 
be found in Appendix N. 
4.4.3 Events 
Breakfast with Bavarian Specialties 
It´s an event organized for incoming students and their buddies42. This event is organized to 
introduce some of the culinary specialties of the Bavarian region such as Bavarian sausages 
(Weißwürst and Nüremberger Bratwurst) that are eaten with typical sweet mustard (süßen 
senf), typical bread (Bretzel) and typical drinks (sparkling water, apple cider, and beer – 
weißbier). There was also coffee, tea, and milk.  
The room was decorated with flags from Bavaria and as ambient sound could be heard 
traditional Bavarian songs. 
In this event, the role of the intern was, in the beginning, to assemble the tables with the food 
and drinks and decorate the room with the flags. At the end was to clean the room, the 
crockery, cookware and coffee/tea makers and store in the basement the drinks left over and 
the decoration alluding to Bavaria. 
Opening Master’s in International Management 
Participation in the official opening of the Master’s in International Management to local 
students. This Master's degree is a new master’s degree that is fully taught in English and 
has a mandatory semester abroad. 
The intern, in this event, made a testimony as a student who also studies in a Master’s totally 
taught in English and who has done some programs abroad (short-term programs in Germany 
and Finland) and, therefore she explained the importance of this type of experiences to boost 
the personal future. 
Welcome Evening 
There were two types of the welcome evening, one on a small scale and one on a larger scale. 
                                                 
42 A buddy is a student from the Aschaffenburg UAS who is “willing to accompany a international student and 
facilitate their integration at the University during their period of mobility” (adapted and translated from 
Universidade Coimbra (2018)). 
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The first one, held in March, was a small reception for international incoming students at the 
Faculty of Business and Law. It was a friendly social gathering with snacks. 
The second one, held in March, was part of the first day of the International Project Week 
(IPW) 2018. It took place in building 22 in the Hock-Saal 43. This event was the official 
reception of the students and professors participating in the IPW 2018. The event began with 
three speeches, one of the Vice-President on Education &Teaching, other from the Professor 
Responsible for the International Project Week and another of the IO representative. Then 
participants could eat, and drink, and socialize. 
The preparation of the hall was realized by the intern together with two student assistants. 
Before the event began the tasks were:  
• outside the building, put signs (arrows and stand-ups) to identify the location of the 
hall; 
• inside the building: 
• turn on the heating of the hall; 
• put wardrobes to hang coats; 
• tidy the tables, put covers and decorate them with flowers;  
• decorate the hall with flags and postcards of the International Office; 
•  pick up sandwiches, pretzels, and cakes at the bakery; 
• transport drinks, plates, cutlery, cups and napkins from building 1 to building 22; 
•  distribute food and drinks by the tables. 
During the event:  
• fill in the attendance list and give the student a badge with its name; 
•  ensure cleaning during the event (remove dishes and empty bottles); 
•  take pictures of the event. 
At the end of the event, it was necessary to disassemble it by: 
• washing dishes, cutlery, and glasses; 
•  pack the tables and remove the covers and flowers;  
• take covers of the tables and bring them to the laundry room; 
                                                 
43 University's noble hall. 
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• store the leftover drinks and crockery on the cellar of Building 1; 
• dump the trash; 
• arrange the wardrobes in your location; 
• dismantle stand-ups and. 
International Project Week (IPW) 2018 
The IPW is an annual event organized by Aschaffenburg UAS, with some of its partner 
universities, for undergraduate students from subjects related to Business Administration or 
International Technical Sales Management. The international guest students and lecturers 
came from Belgium, Brazil, Finland, France, Russia, Switzerland, Slovenia, South Korea, 
Taiwan, Hungary, and the USA. This year project had as final aim the elaboration of different 
projects based in the following subjects: “Current Issues of Islamic Finance”, “Development 
Project Tricycle”, “Intercultural Aspects and Communication in Marketing a Tricycle in 
Different Countries”, “Intercultural Conflicts in International Organizations”, “How to 
provide value to customers with digitalisation in energy production”, “Elaboration of a 
technical-commercial offer” and “Negotiating in multicultural environments: Case Study 
EU”. 
Around hundred students were divided into intercultural groups and were asked to 
incorporate into their project their practical skills and theoretical knowledge in project 
management, cross-cultural standards, technical sales, intercultural communication, and 
interpersonal/social skills. At the end of the week they presented the work and by their 
approval, they received 2 ECTS. 
The morning of the first day of the project (23.04.2018) began with the official opening in 
the Auditorium (Building 2). The opening started with three speeches (Vice-President on 
Education &Teaching, Professor Responsible for the IPW and IO representative). There was 
also a small presentation from each partner university that participated through its guest 
lecturers. The preparation of the Auditorium had been held the previous Friday. The 
preparation was carried out by the intern and two student assistants. The organization of the 
space passed by the removal of the tables and arrangement of the chairs by rows. Flags and 
information placards were placed. There were also stand-ups outside the buildings to 
publicize the event.  
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At the beginning of the event, the intern was in charge of registering participants. At the end 
of the opening event, the intern toured the campus with the international guest students and 
lecturers. In the afternoon the intern escorted the guest participants (students and lecturers) 
in a tour conducted by a guide through the city of Aschaffenburg. After the tour, there was 
the Hock-Saal assembly for the Welcome Evening. 
On the morning of the second day, the students started to work on their projects under the 
supervision of the guest lecturers. In the afternoon, the guest lecturers could choose, from a 
city trip to Klingenberg or a hiking in the vineyards. The intern accompanied the IO 
responsible and the group who selected the city trip. 
In the morning of the third day, the intern unlocked the rooms and turned on informatic 
devices for the different groups. Another task was the preparation of the break room with 
snacks and drinks. In the afternoon, the intern with the assistant Nadine escorted the guest 
participants on the Company visit of “Linde Material handling.” 
In the morning of the fourth day, the intern unlocked the rooms and turned on informatic 
devices. Another task was the preparation of the break room with snacks and drinks and 
preparation the Auditorium with tables and drinks for the closing ceremony. In the afternoon, 
the task was of cleaning the break room in the beginning and at the end of the afternoon. 
In the last day, the intern unlocked the rooms and turned on informatic devices. With help 
of assistant Nadine, pin boards were carried for each of the seven rooms of presentation of 
the projects.  The break room was prepared with snacks and drinks.  The Closing Ceremony 
of the event happened at 12 p.m. in the Auditorium. The ceremony began with a speech of 
gratitude from the Professor Responsible for the IPW, then certificates of participation were 
given to the students and gifts to the invited lecturers. In the end, meals were served 
(previously heated by the intern and IO assistants), snacks and drinks. 
The cleanliness and layout for the initial layout of the Auditorium were also of the 
responsibility of the intern and student assistants, as well as of the dishes and the break room. 
International Office Information Event 
Event open to the community, organized with the aim of attracting future students to the 
University. There were different stands representing: the Student Association, the Career 
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Service, the Faculty of Business and Law, the Faculty of Engineering and the International 
Office (Outgoing Coordination). 
The Outgoing Coordination of the IO was intended to inform students about the existing 
partnerships between Aschaffenburg UAS and other foreign higher education institutions. 
Was its intention to motivate and publicize new possibilities of study abroad. 
The intern assisted one colleague from the Outgoing Coordination to set up the stand with 
the information material (stand-ups, posters) and promotional gifts (pens, pencils, markers, 
pins, and balloons). 
International Event 
Event organized by the Students Association with the support of the Buddies, to integrate 
incoming students. In this event, students participated in different networking activities and 
typical food and drink were provided to participants. 
The intern also helped the students organizing the event, through the baking of international 
recipes “Pastéis de Nata” (Portugal), “American Cookies” (United States of America) and 
“Loukoumades” (Greece). She also helped to clean the social room and to distribute the food 
and drinks by the tables. In the end, she helped in the cleaning and storage space. 
“Study Porto” ISCAP-P.Porto 
As part of the Erasmus+ partnership between Aschaffenburg UAS and Porto Accounting 
and Business School (ISCAP-P.Porto) was promoted the visit of two days of one invited 
Professor. The invited Professor gave several guest lectures and informed students about 
study abroad options at his home institution.  
The participation of the intern began with the preparation of the poster about the Info session 
and the revision of the Program sent to the lecturer. 
In the first day, upon the welcome of the lecturer in the IO, the intern did a short tour on 
Campus I. The intern also accompanied the teacher at the "Studying Abroad in Porto" info 
session integrated at the end of the course of “International Real Estate Management” and 
was present in the guest lecture “Doing business with Portugal/ Portuguese” and “Study 
abroad at ISCAP-P. Porto”, integrated into the course of Bachelor level of "Working across 
Cultures". 
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In the second and last day, the intern was present in the open session to all about the 
opportunity to do an exchange study at ISCAP-P. Porto and in the guest lecture, integrated 
into the Master’s course of “Intercultural Cooperation and Communication”,  about 
“Exporting local beer to Portugal” and “ “Doing business with Portugal/ Portuguese” as 
input/advice to students that have to create a project of exportation of craft beer.  
Europa macht Schule – International meets School (EMS-IMS) 
The aim of the “Europa macht Schule” program is to make real the idea of European 
exchange and to work on exchanging more knowledge about one another. For this to happen, 
European incoming students in Germany are doing projects in German schools: pupils will 
meet a European country from a different perspective and incoming students will receive 
new access to the host country. Therefore, students are seen as being young ambassadors 
from their countries. Patterned images and preconceived ideas and attitudes result of 
stereotyped attributions, can be reflected and broken. In the end, there is a common 
presentation of the results, in a public event. 
In Aschaffenburg UAS international students are not only European but also from other 
continents, the university decided, with the approval of Deutscher Akademischer 
Austauschdienst (DAAD)44, to extend the program beyond European countries. So, the 
program was called “Europa macht Schule – International meet Schools”. 
The intern’ participation in the programme carried out by the presence in the initial meeting, 
with the schools that collaborated with the project (Dalberg-Gymnasium, Dessauer-
Gymnasium, and Maria-Ward-Schule), to decided how the working groups would be 
divided. 
The intern also worked with two assistants of the Professor responsible for the Faculty of 
Business and Law in the organization of the final presentation event that took place at the 
Dalberg-Gymnasium on 22 June. Some of the tasks were: elaboration and printing of posters 
to be hung in pin boards, printing and folding of 200 flyers of the Program Event, purchase 
of flowers and order food at the local bakery. As the budget was so restricted the intern 
offered herself to bake, otherwise, there would not be enough food for so many people. 
                                                 
44 German Academic Exchange Service is “the world’s largest funding organisation for the international 
exchange of students and researchers” (DAAD, 2018). 
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On the day of the event, the intern main task was to register the participants and the people 
who were attending the event (the project funding is based on the number of participants and 
viewers). The intern also helped in the transportation of food, in the placement and 
presentation of food and drinks and in the regular cleaning of the space where food was 
placed. 
European Youth Event (EYE) 
The EYE was a huge event, according to European Parliament (2018) with around 9 000 
participants between 16 and 30 years old.  It took place between 1 and 2 of June of this year 
in the European Parliament in Strasbourg, France.  As the European Parliament (2018) 
mentioned, the participants “came up with ideas for the future, discussed with European 
decision makers” and met more other young people. The edition of this year evolves around 
five main themes: Young and old: Keeping up with the digital revolution; Rich and poor: 
Calling for a fair share; Apart and together: Working out for a stronger Europe; Safe and 
dangerous: Staying alive in turbulent times; Local and global: Protecting our planet. 
The event participants could participate in a wide variety of activities, previously booked, 
that they preferred the most. The activities were carried out in the following formats: debate, 
discussion, hearing, ideas check, ideas lab, keynote, talk, the battle of ideas or workshop. In 
addition to these activities, there have also been leisure activities, such as an open-air cinema 
sponsored by the local authority of Strasbourg. 
The role of the intern in this event was one of the group leaders, she took the responsibility, 
along with other group leaders, for the group´s registration process, accreditation and 
accommodation.   
International Barbecue 
Event organized by the IO for socializing for incoming students but also open to the rest of 
the student community. 
In this event, the students brought the meat that they wanted to grill and could also 
bring/cook some food from their country. The drinks were provided by IO (beer, water, and 
juice).  
The role of the intern was, with the help of four buddies, transporting the barbecue grill, 
benches, and tables from the cellar to one of the university's garden areas. She also cooked 
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"Rissóis de carne"(Portugal), "Coxinhas de Frango"(Brazil) and a Chocolate Cake. She also 
assembled tables with cutlery and dishes and help distribute food around the tables. 
For the disassembly of the event, one worker of IO also helped in the storage of all material 
and in the cleaning of the space. 
Goodbye Event 
Farewell dinner with the incoming students, the buddies and the staff of International Office. 
The dinner was in a typical German Beer Garden (Fasanerie Biergarten). In the end, was 
given a little souvenir: a group photo with success votes written on the back. 
 
4.4.4 Trips/City Tours/Company Visits 
Heingenbrücken 
In this activity, the role of the intern was to go along with the incoming students and their 
buddies from Aschaffenburg UAS to the city of Heingenbrücken and vice versa. It was a 
leisure and team-building activity, part of the hospitation orientation weeks, which consisted 
of climbing and sliding trees in the Kletterpark. 
Miltenberg 
In this activity, the role of the intern was to go along with the incoming students and their 
buddies throw the city of Miltenberg and on the guided visit to the brewery “Brauhaus 
Faust”. 
Guided City Tour Aschaffenburg 
The intern took two groups, at different moments in time, to visit the city of Aschaffenburg. 
The first group was the participants (students and lecturers) of the IPW 2018 and the second 
group was the entourage (lecturers and staff) of the University of Wolverhampton.  
The intern's role was to carry, by walk, the groups from the University to the Tourist Office 
in the City Centre. There they would meet a tour guide, previously hired, and the intern 
would join the City Tour. At the end of the Tour, the groups were drop off at the local 
brewery "Brauerei Schlappe-seppel", where they would dine with representatives of the 
University. 
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Klingenberg 
The city trip to Klingenberg was a social activity for the lecturers of the IPW 2018. 
The role of the intern, along with the Internship Supervisor, was to make a tour through the 
town known for its vineyards and typical half-timbered houses. The tour ended with a dinner 
in the typical family restaurant “Burgterasse”.  
Tour Campus I 
The intern was assigned the function of making guided tours throw Campus I of 
Aschaffenburg UAS. These tours were made to lecturers, students, and staff in mobility. The 
tours were done in an informal way explaining a little of the history of the University and 
the different buildings of the University. 
The first tour was made to the guest students and guest lecturers participating in IPW, the 
second to a staff member in mobility from the University of Economics of Varna, Bulgaria 
and the third to a lecturer in mobility from ISCAP-P. Porto, Portugal. 
Company “Linde Material Handling “ 
The visit to this company, with its headquarters in Aschaffenburg, was inserted in IPW 2018. 
This company is recognized worldwide in the construction of forklifts, with manufacturing 
units in Europe and Asia. 
The visit began with a video presentation of the company and then a guided tour of the 
factory facilities that in this factory produces the biggest forklifts of the brand. 
The intern and the IO's assistant roles were to pick up the bus tickets and to escort the group 
of participants (students and lecturers) in the visit and in the trip from/to the University. 
 
4.4.5 Office Work 
Programme MoveOn 
MoveOn is the software (was only available in German language) used online by the 
International Office to assist “the tasks of managing cooperation programmes, the mobility 
of students and teaching staff and funding” (QS unisolution: MoveOn user manual, 2018, 
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page 1). During the internship, this program was used to create or change data related to 
students, Professors, staff, universities and mobility programs. 
The program is used whenever there is someone (student, Professor or staff) who interacts 
in mobility with the University. Therefore, it is inserted data such as name, surname, sex, 
address, date of birth, e-mail, telephone, home institution, mobility period, type of mobility 
and type of mobility program. 
When there are new partner institutions, the institution's data are also included, such as name, 
type of institution, country of origin, e-mail, contact person, the International Office person 
for contact and it’s contact data.   
Welcome Packages 
Preparation of two types of “welcome packages”: one for incoming students on semester 
mobility and another for teachers, staff or incoming students on short programmes. 
The first type of “welcome packages”:  was made of a folder of Aschaffenburg UAS with a 
label with the name of the student and: pencil of Aschaffenburg UAS; card of the 
International Office with contact and opening hours; “Checklist Arrival”; “Orientation 
Weeks Programme”; School Calendar; Campus Map; “Guide for incoming students: How 
to do my schedule?”; Timetable template; Wi-Fi Sheet; “Checklist Departure”; Brochure 
“Eight good reasons...” to study at the faculty of Engineering and “Eight good reasons...” to 
study at the faculty of Business Administration and Law; Brochure “Discovering the city of 
Aschaffenburg”; Booklet with the greetings of the President of the University and the 
different courses of the University and a small guide “Broaden your mind – study with us”. 
The second type of “welcome packages” was made of a folder of Aschaffenburg UAS with 
a label with the name of the person and: pen of Aschaffenburg UAS; notepad of 
Aschaffenburg UAS; card of the International Office with contact and opening hours; 
Individual Programme; Campus Map; Login WLAN; Brochure “Discovering the city of 
Aschaffenburg”; Brochure “Eight good reasons...” to study at the faculty of Engineering and 
“Eight good reasons...” to study at the faculty of Business Administration and Law; Brochure 
of the new Master’s in International Management; Booklet with the greetings of the 
President of the University and the presentation of the different courses of the University. 
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Documentation 
Follow-up of the completion of the processes of students in mobility that ended the study 
period at the end of the 1st semester. The procedure is to sign the document certifying that 
the student has been attending the Aschaffenburg UAS (this document includes the date of 
arrival and the date of departure and these must correspond to the period for which the 
student has applied). Subsequently, the International Office must send to the partner 
institution the Final Study contract and Transcript of Records duly dated, signed and 
stamped. A copy of these documents is archived in the student's file beyond the digital copy. 
The processes are organized alphabetically by the institution of origin and within each 
institution in alphabetical order of the student's surname. 
Concerning the students who started the 2nd semester, there was also a need to update and 
archive the new documents, essentially the Learning Agreement, because at the beginning 
of classes there are many changes to it. Or because they decided to change the classes to 
which they were enrolled or because there were overlapping classes and they had to quit one 
and choose another. 
For the students who applied for the next academic year 2018/2019 (one semester or both) 
the task was to archive the application documents in digital format and on paper (when the 
application becomes effective the personal data are also inserted in MoveOn). 
Translation 
During the internship, there were several times that there was a need to translate from 
German into English/Portuguese. For example, during the International Project Week (IPW), 
both the general task plan, the daily task plan, and the IPW program were only provided in 
German. Another example was the guide to using the MoveOn software that was also in 
German. 
German Lessons 
Due to the lack of knowledge of German language, it was requested, by the intern, the 
attendance of German foreign language classes. This need was felt by the intern because the 
meetings of the International Office, part of the documentation and the software used were 
in German. The attendance of German classes was approved by the University and the 
classes were given by the University.  
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Other activities 
There were other tasks besides those mentioned previously: 
• To review links to the official page of the University and to check if there were 
errors or if the data was outdated. 
• To provide some assistance to Outgoing Coordination, essentially scan processes of 
students; 
• To give technical support in the video conference between Aschaffenburg UAS and 
the University of Seinajöki to promote the exchange of students; 
• to provide administrative assistance in the opening hours. 
 
4.5 Analysis of the Internship 
The internship allowed to have a greater sense of the functioning of a university and to 
observe some particularities related to the teaching and the relationship with the students and 
the staff. In addition, it has enabled to contribute to the dissemination and organization of 
information about the IO, due the translation of texts, updates to the webpage, the elaboration 
of booklets, the support in the conclusion of applications, the protocols and the organization 
of events. 
Particularly, as mentioned before, the internship had the following aims: 
1. improving language skills (English and German); 
2. participating in all University initiatives at local and international level; 
3. supporting foreign students who are in incoming mobility; 
4. understanding the motivations of foreign student applications at the 
Aschaffenburg UAS and the acquisition of intercultural competences by them; 
5. know the functioning of the International Office at the Aschaffenburg UAS; 
6. access University documentation and reports. 
It should be noted that not all objectives have been fully achieved.   
Therefore, by analyzing the point-to-point objectives, it should be noted that the first point 
was partially achieved. At the level of the English language, this one stayed at the same level 
at the beginning of the internship, proven by the linguistic examination realized at the end 
of the internship. At the level of knowledge of the German language, there was a marked 
80 
 
development thanks to the German classes for foreigners and the coexistence of everyday 
life. For the second objective, this was also partially achieved. At the level of the initiatives 
of international scope promoted by the University, the intern always had an active role in 
them, both those promoted by the Incoming Coordination and the Outgoing Coordination. 
Concerning the local initiatives, only in the “Campus Careers” this was not verified by lack 
of sufficient mastery of the German language on the part of the intern. This initiative is an 
annual initiative promoted through cooperation between local companies and the university, 
with the aim of publicizing possible job offers for German-speaking students. As the support 
required, was to give indications and logistical support, in German, the intern's help was 
waived. 
As far as support for incoming students' assistance was concerned, the third objective was 
materialized. Through the providing of support in the opening hours of the International 
Office, as well as through support via e-mail or during events.  
In relation to the fourth objective, it was fulfilled thanks to the projects of the intern. The 
study of incoming students was achieved through the elaboration of the survey and the 
acquisition of intercultural skills was analyzed through the interviews conducted under the 
EMS-IMS project. 
With regard to the fifth objective, to understand the operation of IO, it has also been reached. 
Through the work of internship, it was possible to understand the organizational structure, 
the mission of the IO, the international relations that are established between the University 
and its partners, as well as the various activities developed in support of the studies 
(Conclusion of applications, contracts and protocols) and insertion into the community, 
especially as regards students and staff in incoming mobility.  
As to the last objective, referring to the access to documentation and reports was also not 
fully hit. Sometimes access to information was not possible or because it did not exist or by 
restriction of access for reasons of confidentiality. That is why the working plan initially 
proposed by the intern was changed.  For example, when the intern wanted to send the survey 
to the students, she did not have access to their data (on the one hand because the intern's 
access credentials did not give access to this type of data, on the other hand, the Internship 
supervisor also did not provide them). Other examples, when examining the 
internationalization of the university, there were no internationalization reports, no 
organized information about this type of data.  
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The role of IO is paramount in the internationalization process initiated by Aschaffenburg 
UAS in the academic year 2000/01. Knight (2009, p.13) argues that the core of the 
International Offices is at the level of internationalisation based on cross-border activities, 
that is to say, based on the mobility of students, teachers, and non-teachers. In fact, the same 
happens in the IO in which the internship was given. Interculturality was a constant reality 
on a day-to-day basis, not only through interaction with students from other countries and 
cultures, but also the intern herself worked with colleagues from a different culture. As such, 
there was constant sharing, adaptation, and respect, not only at the level of languages but 
also in ways of being, interacting and working. The various tasks of IO are characterized by 
their diversity and scope. The tasks performed during the internship period will now be 
framed according to their most striking characteristics.  
Activities such as “breakfast with Bavarian specialties”, “welcoming evening”, 
“international evening”, “international barbecue”, “trip to Heingenbrücken” and “Europa 
macht Schule-International meets School” were activities developed by IO for integration of 
the students as well as for the success of their mobility period. In this way, the IO seeks to 
bring the students together, promoting the creation of bonds between them. In events such 
as these are encouraged to share experiences, exchange information, curiosity and, at the 
same time, respect for difference, seeks to develop intercultural competence. 
Activities such as the “Master's in International Management”, “IPW 2018”, “IO 
information event”, “Study ISCAP-P. Porto”, are forms of internationalization. The Master's 
in International Management is a course with the obligation of realizing a mobility in its 
curriculum, it promotes in this way the outgoing. 
The IPW is a project involving international students who travel for a week to Aschaffenburg 
UAS and work on a project in partnership with local students. It involves two types of 
internationalization: short-term mobility by international students and internationalization at 
home by local students.  
The IO information event is another event in which local students are informed about 
existing outgoing mobility vacancies and the ISCAP-P.Porto Study was another initiative to 
introduce the ISCAP-P.Porto Institute and promote outgoing mobility for the same. 
The "European Youth Event" is an event promoted by the EU to engage the youth in 
activities that promote citizenship and is intended to instill their involvement in the future of 
82 
 
Europe. It is an event that promotes proactivity, concern and a certain enterprising spirit 
among young people. It is also intended to promote interculturality without forgetting the 
cultural identity of each one.  
The activities that involve city tours and trips with students, teachers, and staff in mobility, 
intend to promote the university, to know better the reality of the teaching of the University 
and also to promote the integration and interaction with the German culture. 
Administrative activities essentially allow the recording of data on mobilities. These 
activities allow the registration of data, speeding up the organization of the mobility 
processes. With regard to mobility flows, various types of mobility have been recorded. 
The translation of news on the website to the English version is also important because it 
allows international students to be informed of events that have taken place and in which 
they were normally involved. In this way, feedback and importance are given to their 
participation in the academic community. 
Another important document was the internship offer, a proposal that demonstrates the 
willingness of the University to host new international trainees, encouraging mobility 
incoming internships. 
The information contained in booklets and in the guide is of great importance for the 
assistance of students/staff in mobility. 
The Survey was conducted in order to meet one of the objectives of the internship and also 
to serve as a means of evaluation to be used by IO in the future. The focus of the survey is 
to understand the motivations of students in mobility to participate in an international 
mobility program, to try to understand if their objectives were fulfilled during the mobility 
and if the services provided by the University, in particular, the IO, satisfied the students. 
The obtained results serve to detect possible malfunctions and to correct them and also to 
understand the reasons of the attraction of the students in the choice of the institution and to 
try to extend them or to arrange new forms of attraction. Data were presented graphically 
and a brief descriptive summary of the results was performed. The results confirm the 
importance of Germany in the choice of the University. They point out some points that 
although not bad should be improved because they were considered less positive by students, 
such as the teacher's availability and support, the administrative / technical support provided 
by IO and the quality of the cafeteria, the internet/IT services and administrative/technical 
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support in general. Another aspect matter is that 88.9% take notice of Aschaffenburg UAS 
through the University of origin, in this way Aschaffenburg UAS should improve the 
channels of promotion. The interviews were also proposed by the trainee as a way to fulfill 
one of the objectives of the internship. 
In general, the activities developed by IO help in the internationalization of the University. 
It is found that in terms of student mobility Outgoing is more successful, but in terms of 
mobility of Teachers and Staff Incoming is more successful. The relatively low but 
increasing values of mobility can be explained by the fact that the University is young, the 
process of internationalization started a little over fifteen years ago, and the fact that it is a 
University of Applied Sciences (as was verified in Chapter II, type of universities receives 
fewer students than the Universität) and, as we have seen from the survey, there is a lack of 
publicity for it, because it is only made known through the partner universities.  
Speaking about the adaptation to the internship place, in the beginning, the adaptation was 
only hampered by the lack of necessary computer equipment (lack of a computer provided 
by the institution, lack of login credentials and lack of an e-mail account). In the office there 
are only two computers, so the intern only could use a computer when one of the other 
workers was not working. But even when the computer was available, there was another 
problem, the language of the system was German. The intern couldn´t change the language 
to English because she did not have a login name and had to use the password of another 
person. It was proposed for the intern to use her own personal computer, the intern tried but 
even that a situation did not solve the problem. Given that the intern did not have student 
status in the institution, she could not use the internet (since she does not have a university 
account) and, consequently, the program used in IO, the MoveOn. So, the only option was 
to use a computer in German. The intern worked under these conditions for a week until she 
became aware that these were not the right working conditions and that situation need to be 
solved. Given the intransigence of the intern, it was arranged a meeting with the Computer 
Centre that created a personal account (it made possible to work on a computer in English) 
and created an email account.  
As a good thing, the fact that most of the tasks are given in time, that is when it was necessary 
to organize rooms or auditoriums for an event, the housekeeping was carried out the day 
before or several hours in advance.  
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As aspects to improve, the Web page and the Facebook page. A promotional video of the 
University could also be included. Regarding the web page, much of the information 
available on the official website in the German language is not available in English. 
Regarding the Facebook page, it should be updated more regularly. Another aspect to 
improve, in possible editions, it is the meetings and the papers of work to be in English, 
because they were only available in the German language. This situation led to the lack of 
understanding of the meetings and the need for the intern to translate the tasks assigned to 
her. 
Despite this inconvenience, the rest of the internship happened with no other situations 
worthy of registration. 
In general terms, it can be stated that the experience developed in the IO of Aschaffenburg 
UAS was positive. The internship proved to be an opportunity to give continuity and 
practicality to the knowledge acquired in the Masters. 
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5 Chapter V – Conclusion 
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The internship at the Aschaffenburg UAS International Office proved to be an enriching 
challenge by allowing the intern to gain a different perspective on the job market, as well as 
to create new skills and professional practices in a new work area. The theory is undoubtedly 
extremely important. But allying theory to practice becomes imperative to solve 
challengeable situations that may arise in the workplace. 
The resulting contribution of the work carried out in the Internship can be understood from 
two perspectives: the first is the practical application of the knowledge learned during the 
Master’s and a second one concerning the contributions related to the activities carried out 
during the internship. In the first line of analysis are the contributions originated by the 
frequency of the Master. In this context, the lessons learned from the curricular units of 
German Culture in Business, Entrepreneurship in Culture, Intercultural Economic Relations, 
Culture and Development, and Chinese Language and Culture in Business stand out in this 
context. The knowledge acquired in these courses has been very useful both in the training 
environment and in the preparation of the report, as well as in the day-to-day life. The second 
line of analysis comprises the tasks carried out in the Internship, which culminated in results 
that, the intern believes by the feedback, have met the concrete expectations of the host 
institution. The Internship involved a breadth and diversity of very enriching tasks. The 
completing of the internship resulted in instigating issues, which were addressed in this 
Report. Of these, the most relevant were the internationalization of higher education, 
interculturality, and entrepreneurship. This incursion initially led to an identification of 
possible research needs in the IO, to bibliographical research, to the bibliographic review of 
the different concepts and to the writing of this report. This interest in deepening the 
relationship of the three concepts culminated in the analysis of the internationalization of the 
host institution, the elaboration of a survey and the accomplishment of interviews.  
The topics addressed throughout this work relate, as already mentioned, with 
entrepreneurship, the interculturality and the internationalization of higher education. 
Entrepreneurship is a key element in the competitiveness of companies and innovation is its 
main feature. The process and the evolution of internationalization of HEIs are now gaining 
new contours due to intensified exchanges and institutionalization. The HEIs decide to invest 
in internationalization for political, cultural, economic or educational reasons.  
Nowadays, Germany is a country extremely dependent on its industry gives it the position 
of the third largest exporter in the world. From this point of view, Germany is a country 
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dependent on its export industry, it also depends on the innovation generated at universities 
to maintain its competitiveness. Students mobility is a relevant issue and one that is of the 
utmost importance in international cooperation. Germany seeking to maintain its 
development and considering the economic and political leadership’s status creates an 
institutional system of cooperation organized by the state, operated by higher education, 
aimed the industry, and international actors. 
The Aschaffenburg UAS is a young university, but it is clearly an international university, 
which is part of a network of HEIs. It has partnerships with dozens of other HEIs of a variety 
of countries, it sends and receives dozens of students under the mobility 
programs/agreements and it promotes the mobility of academic and non-academic staff. 
One important academic year was the one of 2000/01, the year that the internationalization 
process of this University started. The elaboration of the analysis of the internationalization 
of the university allowed to find elements already addressed on the process of 
internationalization of the German higher education. Due to the active internationalization 
process promoted by the German State, this university has mobility flows between the 
German Chinese University and in a bigger scale, with German Jordanian University. From 
the analysis of the remaining results, it is verified that the in the first years there was a low 
student mobility both in terms of incoming and outgoing flows, even though the outgoing 
flows were higher. 
In terms of the internationalization of the university, one of the aspects to improve should 
be the promotion of mobility of academic and non-academic staff. In terms of student 
mobility, outgoing mobility is much higher than incoming mobility, meanwhile, in relation 
to the mobility of academic and non-academic staff, the inverse is observed. Through the 
analysis of the data, it is observed that there is a great disparity between the incoming and 
outgoing mobility, in the periods of 2013 to 2017. It would be advantageous for the IO and 
for those who wanted to take advantage of this opportunity to achieve an international 
mobility by learning new working methods and new intercultural skills that could bring 
greater contributions to the university. 
However, the internationalization of a higher education institution is not only reflected in 
mobility. It is important to refer to the events/projects of internationalization that the 
university performs at home. The Global Master Schools, the International Project Weeks 
and International Language Weeks are examples of events that bring local students and 
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Professors in contact with students and Professors from abroad. Such events add more 
international dimension to students’ studies and help them to acquire contacts around the 
world. Another important project was the cooperation in the “Europa macht Schule” 
program, which promotes knowledge, interaction and awareness of other cultures and, 
sometimes, of the own culture itself. Through interviews with students, it can be seen that 
this type of project allows the development of intercultural skills, such as, the self-awareness 
of own culture, development of communication and negotiation skills, tolerance and respect 
to ambiguity and empathy. 
During the internship, as difficulties refer to the lack of login name for use of the computer 
system and difficulties in mastering the German language. It should be noted, however, that 
the first situation has been resolved and that the second situation has also been resolved, 
because in recent months there has been an improvement in the language skills. 
As potential topics to be deepened or improved, the possibility of measuring students' skills 
at the beginning and at the end of the mobility programme, in order to evaluate and monitor 
the evolution. Other possibly is to study the “Europa macht Schule” project, not only the 
side of the students, but also of pupils, and to compare their opinion. Quality surveys should 
also be conducted for students in mobility in order to understand the University's 
environment and to enhance results and correct failures. Not knowing the opinion of students 
is wasting information that could be valuable. Another interesting study could be to compare 
the internationalization of the University with the country's averages and to study market 
trends. 
In conclusion, the internship was extremely productive for the intern because it resulted in 
growth as a professional but also in the development of tools that will help IO to continue 
its bet on its internationalization. 
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Intern: Vera Cristina Maia da Silva Vieira 
ISCAP’s Instructor: Marco António Cerqueira Mendes Furtado 
HAB’s Supervisor: Alexandra Krimm 
 
Calendar 
Week’s days 
Week 
load 
Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
 
08.03.18-
09.03.18 
   13h-14h 15h-17h   3h 
12.03.18-
16.03.18 
8h15-12h15 
13h-16h45 
8h15h-12h 
13h-16h45 
8h15-13h15 
15h-17 
8h15-12h15 
12h45-15h 
8h15h-12h 
13h-15h45 
  35h15 
19.03.18-
23.03.18 
8h15-12h05 
13h-17h05 
8h15-12h05 
13h-16h45 
8h15h-12h 
13h-16h45 
8h15h-12h 
13h-16h45 
8h15h-12h 
13h-14h15 
  35h30 
26.03.18-
30.03.18 
8h15h-12h 
13h-16h45 
8h15h-12h 
13h-17h30 
8h15h-12h 
13h-16h45 
8h15h-12h 
13h-16h45 
Holiday 
IO Closed 
  30.45h 
02.04.18-
06.04.18 
Holiday 
IO Closed 
  13h-17h    4h 
09.04.18-
13.04.18 
09h30-11h15 
13h-17h 
17h30-19h 
13h-17h 
17h30-19h 
 11h – 17h 
10h15-13h15 
14h15-17h15 
 25h15 
16.04.18-
20.04.18 
 
13h-17h15 
17h30-19h 
12h45-17h 
17h30-19h 
08h45-11h30 13h-17h   18h15 
23.04.18-
27.04.18 
7h45-12h45 
14h30-21h 
13h-19h 
7h00-9h15 
13h-18h30 
7h45-11h30 
13h15-13h30 
15h30-16h15 
8h-14h   36h15 
30.04.18-
04.05.18 
 
Holiday 
IO Closed 
13h-17h 
17h30-19h 
13h-17h 
17h30-00h30 
 
11h-17h15   22h45 
07.05.18-
11.05.18 
11h30 – 14h 
15h45 -
17h15 
13h-17h 
17h30-19h 
08h30-12h 
13h-17h 
17h30-19h 
Holiday 
IO Closed 
13h-17h15   24h45 
Internship in International Office 
Presence’s Registry  
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14.05.18-
18.05.18 
 
 
13h-17h 
17h30-19h 
 
13h-17h 
17h30-19h 
 13h – 17h    15h 
21.05.18-
25.05.18 
Holiday 
IO Closed 
13h-18h30 
13h-17h 
17h30-19h 
 13h-17h   15h 
28.05.18-
01.06.18 
 13h-17h 13h-17h30 
Holiday 
IO Closed 
04h50-11h00 
12h-19h50 
08h30 – 
24h00 
24h00-03h00 42h 
04.06.18-
08.06.18 
 
12h45-17h15 
17h30-19h 
13h-17h20 
17h30-19h 
 13h-17h10   16h 
11.06.18-
15.06.18 
 
12h45-17h15 
17h30-19h 
13h-17h45 
17h45-19h30 
 13h-17h   16h 
18.06.18-
22.06.18 
10h15-11h 
08h-10h 
13h-17h 
11h-12h30 
13h30-17h 
17h30-22h 
05h-14h 
15h-22h45 
23h-24h 
 
24h-02h 
05h-10h 
10h-11h30 
12h-20h 
  50h 
25.06.18-
29.06.18 
13h-17h 
08h-12h10 
13h10-17h 
17h30-19h 
08h-12h 
13h-17h 
17h30-19h 
09h-10h30 
17h30-19h 
08h15-13h   32h45 
02.07.18-
08.07.18 
 17h30-19h 17h30-19h     3h 
09.07.18- 
15.07.18 
       0h 
16.07.18-
20.07.18 
 12h45-17h 10h-17h  13h-17h   14h15 
23.07.18-
27.07.18 
 13h-17h 13h-17h 13h-17h 
13h-17h30 
19h-20h30 
  18h 
30.07.18-
31.07.18 
 12h45-14h30      1h45 
Total 460H00 
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Annex D – Translations 
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Annex E – Press Release 
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7. INTERNATIONALE PROJEKTWOCHE AN DER H-AB 
Kategorie: Öffentlich  
 
Dozentinnen, Dozenten und Studierende aus aller Welt zu Gast 
 
Vom 22. bis 27. April 2018 fand an der Hochschule Aschaffenburg bereits zum siebten Mal die International Project 
Week (IPW) statt. Im Rahmen dieser internationalen Projektwoche empfing die Hochschule auch in diesem Jahr 
wieder Gastdozentinnen und -dozenten sowie Studierende von (Partner-)Hochschulen aus verschiedenen Ländern der 
EU und Russland.  
Viele der Gäste aus dem Ausland kamen im Rahmen langjähriger Partnerschaften bereits zum wiederholten Male 
nach Aschaffenburg. Mit der École Supérieure des Technologies et des Affaires (ESTA) in Frankreich 
beispielsweise, oder der Partnerhochschule in Seinäjoki, Finnland kooperiert die h-ab bereits seit vielen Jahren 
erfolgreich. Besonders freute es uns in diesem Jahr, zum ersten Mal auch Studierende gemeinsam mit einem 
Gastdozenten der renommierten Lomonosov Moscow State University bei uns am Campus begrüßen zu dürfen.  
Gemeinsame Projektarbeit von internationalen Studierenden  
In verschiedenen interkulturellen Projektteams arbeiteten rund 100 Studierende der h-ab unter Anleitung von 11 
Gastdozierenden gemeinsam mit den Studierenden aus 11 Ländern an 7 verschiedenen Projekten. Die internationalen 
Gaststudierenden kommen diesmal aus Belgien, Brasilien, Finnland, Frankreich, Russland, der Schweiz, Slowenien, 
Südkorea, Taiwan, Ungarn und den USA. Etwa zwei Drittel der Teilnehmenden von der Hochschule Aschaffenburg 
studiert Internationales Vertriebsmanagement, etwa ein Drittel macht seinen Master in International Management 
oder besucht derzeit die praxisbegleitende Lehrveranstaltung „Negotiation in multicultural settings: Case Study EU“ 
der Fakultät Wirtschaft und Recht.   
Ergänzend zu den Arbeiten in den Projektteams wurde den Gästen während der Woche ein kulturelles 
Rahmenprogramm geboten. Als besonderes Highlight stand dabei ein Besuch bei der Aschaffenburger Firma Linde 
im Stadtteil Nilkheim auf dem Programm, der Einblicke in die regionale Wirtschaft gewährte. Abschließend hatten 
die Studierenden die Gelegenheit, sich über ein Auslandssemester zu informieren. 
  
Großes Lob seitens der internationalen Gäste 
Den fachlichen Austausch mit den gemischten Projektteams und Studierenden erlebten die Gäste als sehr bereichernd 
und konstruktiv. Zudem lobten sie die Organisation und Betreuung, für die als Hauptverantwortliche Prof. Dr. 
Sylvana Krauße, Auslandsbeauftragte der Fakultät Ingenieurwissenschaften für den Studiengang Internationales 
Technisches Vertriebsmanagement, zuständig war, sowie speziell für die Gäste der Fakultät Wirtschaft und Recht die 
Auslandsbeauftragte Prof. Dr. Alexandra Angress. Auch Alexandra Krimm vom International Office trug durch ihre 
professionelle Unterstützung zum Gelingen der Internationalen Projektwoche bei. Finanziert wurde die Projektwoche 
durch den Career Service aus GLOBUS-Mitteln (Förderkennzeichen: 01PL17013) 
Damit hat auch diese Projektwoche wieder zum weiteren Ausbau und zur Intensivierung der 
Internationalisierungsaktivitäten der h-ab beigetragen. Vor allem im Jahr 2019 wird der IPW durch die Einbindung 
des Prominence-Projektes der Fakultät Wirtschaft und Recht eine besondere Bedeutung zukommen.  
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Thursday, 08.03.2017  
13H00 -14H00 
Presentation. Signature of the contract. We discussed some of the tasks to be done during 
the next month, as well as the need to take German classes to understand the signage of 
buildings, computer programs and more easily interact with people. 
 
Friday, 09.03.2017  
15H00-17H00 
German Classes A1. 
  
Monday, 12.03.2017  
08H15 – 12H15/13H-17H 
Mr.s Krimm accompanied me on a tour of the various units that make up the building 
where the International Office is located and was presented to each of the members who 
work there. It is important to note the kindness with which I was received by all members 
of the Service. 
Excursion to Heigenbrücken with the International Students, to participate on the 
Climbing tour “Ketterpark Heigenbrücken” (Programme of the Hospitation Orientation 
Weeks). 
 
 
 
Internship in International Office 
LOGBOOK 
133 
 
Tuesday, 13.03.2017 
08H15 -12H/ 13H-16H45 
Mr.s Krimm provided me with some presentations related to International Relations, the 
internationalization of HAB and some of the actions promoted by the IN Mobility Unit, 
where I was able to explore in more detail some issues, such as the countries with which 
the University intends to carry out partnerships. I was then asked to review a handbook 
that is available on the official website of the university and provides information on the 
online application process for foreign students. Through the analysis I found several 
problems, such as some links that no longer work, application steps that are already 
outdated and writing errors. For a better analysis of the process, and because I did not 
have access to the application area, I invented a user and a password so that I could carry 
out the application process as the students do, which allowed me to see what type of 
information they have to provide and whether there are any issues with the application or 
outdated data. I started the test for the application process to the IN-Mobility Unit, it is 
necessary to verify if the students have the necessary documents (identification document, 
visa or health insurance / European health card) and if at the end a confirmation mail is 
generated, well if as if the link generated after receipt of the documentation is operational. 
The program used by the International Office to handle the Mobility process is Move On 
4.0. 
Important note: All IN mobility students must register in the Cooperation Module 
administered by IO. 
 
Wednesday. 14.03.2017 
08H15 – 13H15 
The "Breakfast with Bavarian Specialties" event was held, where some of the region's 
gastronomic specialties were presented to the new international students, for example: 2 
kinds of sausages, 2 mustards, bread, pretzels and drinks: sparkling water, cider, typical 
beer town. Apart from coffee, tea and milk. The room was decorated with local flags and 
placed as ambient sound, traditional songs from the Bavarian region. Afterwards, 
disassembly, storage and cleaning of the equipment used in the event. 
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15H00 – 17H00 
A1 German lessons. 
 
Thursday, 15.03.2017  
08H15 – 12H15/ 12H45-15H00 
Scanning of files with the historic of mobility out students (for later organization of the 
files in folders on the computer) to process their documents when applying to foreign 
universities. Participation in the official opening of the Master’s in International 
Management, the first year that the course is working, through my testimony as a student 
who has participated sometimes in Global Master Schools. 
Participation in the organization of the welcoming event of international students 
studying at the Faculty of Business and Law. 
 
Friday, 16.03.2017  
08H15 – 12H/ 13H-15H45 
Translation, German-to-English, of the task plan from the International Project Week to 
be held from 22 to 27 April. 
 
Monday, 19.03.2017 
08H15 – 12H05/ 13H-17H05 
Follow-up of the conclusion of the processes of students in mobility that ended the study 
period at the end of the 1st semester. 
Elaboration and placement of labels for the dossiers and folders to be used in the Winter 
Semester of 2018 and in the Summer Semester of 2019 of the International Office. 
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Tuesday, 20.03.2018  
08H15 – 12H05/ 13H-16H45 
See how to write e-mails in the IO. 
Meeting with Mrs Krimm because of the handicaps of the absence of proper informatic 
material. 
Meeting with the Computer Centre to create an account to be possible the use of a 
computer. 
Learn how to create new persons (students, staff) and new universities on Move On. 
 
Wednesday, 21.03.2018 
08H15 – 12H/ 13H-16H45 
Create new persons (students, staff) and new universities on Move On. 
 
Thursday, 22.03.2018 
08H15 – 12H/13H-16H45 
Write the “Guide Experience”. 
 
Friday, 23.03.2018 
08H15 – 12H 
Write the “Guide Experience”. 
13H-14H15 
Appointment with Marcel Rother. The lecturer showed me the projects that he’s working 
in and he will define in future weeks in which he could need my assistance.  
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Monday, 26.03.2018 
08H15 – 12H/13H -16H45 
Write the “Guide Experience”. 
 
Tuesday, 27.03.2018 
8H15 – 12H/ 13H-17H30 
Create new contacts on Move On. 
 
Wednesday, 28.03.2018 
8H15 – 12H/ 13H-16H45 
Create new contacts on Move On. 
Preparation of Welcome Packages for the IPW 2018 participants. 
 
Thursday, 29.03.2018 
8H15-12H/13H-16H45 
Create new contacts on Move On. 
 
Thursday, 05.04.2018 
13H00-17H00 
Do the new flyer for the International Project Week (IPW) of the next year. 
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Monday, 09.04.2018 
09H30 - 11H15 
Meeting to attribution of tasks to be performed by each element on the IPW 2018. 
I speak about the need of having German lessons because of the use of German in 
meetings and in task attribution papers. 
 
Tuesday, 10.04.2018 
13H00 – 17H00 
Create contacts on MoveOn. 
17H30- 19H00 
A1 German lessons. 
 
Wednesday, 11.04.2018 
13H00 – 17H00 
Write the “Guide Experience”. 
17H30- 19H00 
A1 German lessons. 
 
Friday, 13.04.2018 
11H00 – 17H00 
Place posters in IPW 2018 stand-ups. 
Help in the layout of the corner of the International Office Event, happening in the 
Saturday, to make known the University to possible students. 
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Saturday, 14.04.2018 
10H15 – 13H15/14H15-17H15 
Support for the study visit to the company Faust Brewery and the visit to the city of 
Miltenberg. 
 
Tuesday, 16.04.2018 
13H00 – 17H00 
Translation to English of the different daily task plans for IPW2018 week. 
17H30- 19H00 
A1 German lessons. 
 
Wednesday, 17.04.2018 
12H45-17H00 
Support in the videoconference between HAB and the University of Seinajöki to promote 
the exchange of HAB students to the University of Seinajöki. 
17H30- 19H00 
A1 German lessons. 
 
Thursday, 18.04.2018 
08H45-11H30 
Preparation of the auditorium for the IPW2018 official opening event (withdrawal of 
tables and new arrangement of chairs. Placement of flags and information placards). 
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Friday, 19.04.2018 
13H00-17H00 
Finish of the English translation of the different daily work plans of IPW2018. 
 
Monday, 23.04.2018  
7H45-12H45 
Official opening, registration of students in the project work. 
Campus tour with the guest lecturers and guest students participating in the IPW 2018. 
 
14H00-21H00 
Campus tour with Anna Konstandinova (staff of the University of Economics of Varna 
– Bulgaria) 
Go together with visitors to the Guided City Tour through Aschaffenburg. 
Assembly of the event welcome evening (placement of linings on tables. Placing flags. 
Transportation and food and beverage provision throughout the room) and after the end 
of this, cleaning and storage of space. 
 
Tuesday, 24.04.2018 
13H00 - 19H00 
Go together with the guest lecturers that preferred to make City Trip to Klingenberg. 
 
Wednesday, 25.04.2018 
7H00 - 9H15 
Unlock of the rooms where the different groups work for their Project. 
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Preparation of the Break room with food and drinks. 
13H00 - 18H30 
Go together with the guest lecturers and guest students on the Company Visit of "Linde 
Material Handling." 
 
Thursday, 26.04.2018 
7H45 – 11H30 
Unlock of the rooms where the different groups work for their Project. 
Carry of seven pin boards for the presentation rooms of the projects. 
Preparation of the Break room with food and drinks. 
Renovation of the Auditorium for the closing ceremony (put tables and drinks). 
13H15 - 13H30 
Dishwasher cleaning, trash disposal and food supply from break room. 
15H30 - 16H15 
Cleaning the coffee machines, crockery and dump of the break room. 
 
Friday, 27.04.2018 
8H00 - 14H00 
Unlock of the rooms where the different groups work for their Project. 
Preparation of the Break room with food and drinks. 
Preparation of the Auditorium with food and drinks. 
Dismantling and cleaning of room. Storage of the pin boards, stand-ups and flags in the 
cellar. 
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Wednesday, 02.05.2018 
13H00 - 17H00 
Translation into English of the German version of the IPW 2018, posted on the official 
website of the University. 
Contact with the person in charge of the event "Campus Careers" to be held on May 16. 
Contact with Professor Alexandra Angress for possible support in the clarification session 
"Study Porto" to be held on May 8. 
17H30- 19H00 
A1 German lessons. 
 
Thursday, 03.05.2018 
13H00 – 17H00   
Elaboration of international recipes: “Pastéis de Nata” from Portugal, “American 
Cookies” from the USA and “Loukoumades” from Greece for the International Evening. 
17H30 – 00H30 
Assembly of the event held by the Association of students "International Evening." 
Cleaning and storage of the space after the end of the event. 
 
Friday, 04.05.2018 
11H00 - 17H15 
Elaboration of the Poster of the Info Session of the Professor Marco Furtado from ISCAP- 
P.Porto. 
Placement of poster in different points of the University. 
Final check of the Program to be sent to the teacher from ISCAP - P.Porto. 
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Monday, 07.05.2018 
11H30 – 14H00 
Welcome and Tour by Campus I with Professor Dr. Marco Furtado from ISCAP- P.Porto. 
Accompany the Professor in the Info session on study abroad in Porto. 
15H45 – 17H15 
Presence in the lecture about "Doing business with Portugal / with Portuguese" and 
“Study abroad at ISCAP-P.Porto”. 
 
Tuesday, 08.05.2018 
13H00 – 17H00 
Follow-up of the Teacher in the open session to all about study abroad at ISCAP- P.Porto. 
Presence in Project Task / Advice on "Exporting local beer to Portugal" and "Doing 
business with Portugal / with Portuguese". 
17H30 – 19H00 
A1 German lessons. 
 
Wednesday, 09.05.2018 
08H30 – 09H30 
Meeting about the “European Youth Event”. 
09H30 – 12H00 
Meeting about the project “Europa macht Schule - International meet School”. 
13H00 - 17H00 
Elaboration of an internship offer announcement for the International Office for the next 
semester. 
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Create new contacts on Move On. 
17H30 – 19H00 
A1 German lessons. 
 
Friday, 11.05.2018 
13H00 – 17H15 
Press release about the presence of the teacher from ISCAP- P.Porto. 
Withdrawal of the posters. 
Tuesday, 15.05.2018 
13H00 – 17H00 
Pick up material in the Marketing department and prepare 80 dossiers for the next 
exchange students/staff. 
17H30 – 19H00 
A1 German lessons. 
 
Wednesday, 16.05.2018 
13H00 – 17H00 
Translation of documents about the changes in the University Privacy Policy, for the 
Careers Office. 
17H30 – 19H00 
A1 German lessons. 
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Friday, 18.05.2018 
13H00 – 17H00 
Continuation of the translation of documents about the changes to the University Privacy 
Policy for the Careers Office. 
 
Tuesday, 22.05.2018 
13H00 – 16H00 
Create new contacts on Move On. 
 
16H00 – 18H30 
Accompany on a City Tour, of the Staff in Mobility of the partner University: University 
of Wolverhampton. 
 
Wednesday, 23.05.2018 
13H00 – 17H00 
Meeting with Mrs Krimm. 
Create new contacts on Move On. 
Beginning of research for the elaboration of "Accommodations in Aschaffenburg", of 
rooms and apartments, that leave of the University or of the Train Station 2 Km. 
17H30 – 19H00 
A1 German lessons. 
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Friday, 24.05.2018 
13H00 – 17H00 
Elaboration of the " Accommodations in Aschaffenburg " – Hotels, in Word. 
 
Tuesday, 29.05.2018 
13H00 – 17H00 
Elaboration of the " Accommodations in Aschaffenburg "- Hotels, in Word. 
 
Wednesday, 30.05.2018 
13H00 – 17H30 
Elaboration of the " Accommodations in Aschaffenburg "- Apartments, in Word. 
Friday, 01.06.2018 
04H50 – 09H00 
Trip to Strasbourg for the "European Youth Event 2018". 
09H00 - 11H00 
Accreditation for entry into the European Parliament. 
12H00 - 19H50 
Workshops and seminars: “Education and training at your fingertips” and “Restless 
youth: The passions, struggles and contradictions of being young in Europe” in the 
European Parliament 
 
Saturday, 02.06.2018 
08H30 – 12H30 
City Tour of Strasbourg. 
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12H30 – 19H00 
Seminar “Why you can forget the traditional CV” in the European Parliament. 
19H00 – 23H15 
Open-air cinema for participants in the "EYE" sponsored by the local authority of 
Strasbourg. 
23H15 – 24H00 
Return trip from Strasbourg to Aschaffenburg. 
 
Sunday, 03.06.2018 
24H00 – 03H00 
Return trip from Strasbourg to Aschaffenburg. 
Tuesday, 05.06.2018 
12H45 – 17H15 
Completion of the preparation of the " Accommodations in Aschaffenburg " in Word. 
Complement data from Universities in Move On. 
17H30 – 19H00 
A1 German lessons. 
 
Wednesday, 06.06.2018 
13H00 – 17H20 
Meeting with Mrs Krimm. 
Elaboration of the " Accommodations in Aschaffenburg "- Hotels, in Excel. 
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17H30 – 19H00 
A1 German lessons. 
 
Friday, 07.06.2018 
13H00-17H10 
Elaboration of the " Accommodations in Aschaffenburg " – Hotels, in Excel. 
 
Tuesday, 12.06.2018 
12H45 – 17H15 
Elaboration of the " Accommodations in Aschaffenburg " –Apartments, in Excel. 
17H30 – 19H00 
A1 German lessons. 
 
Wednesday, 13.06.2018 
13H00 – 14H00 
Meeting with Mrs Kraus and Mrs Krimm to discuss how to create new programs for Staff 
Guests. 
14H00 – 16H30 
Elaboration of the " Accommodations in Aschaffenburg " –Apartments, in Excel. 
16H30 -17H45 
Meeting about event ““Europa macht Schule - International meet School”. 
Debate about the budget for the presentation. 
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17H45 – 19H00 
A1 German lessons. 
 
Friday, 15.06.2018 
13H00 – 17H00 
Make sure all new students, of the 2018/2019 academic year, are inserted into MoveOn. 
Scan and save the students' learning agreements in pdf. 
Check that all links to the new University website are operational. 
 
Monday, 18.06.2018 
10H15 – 11H00 
Meeting with Nora Seiterle to discuss about a project concerning a description of social 
activities prepared by the University, in one single document. 
 
Tuesday, 19.06.2018 
08H00 – 10H00 
Meeting about event “Europa macht Schule - International meet School”.  
Debate on how the projects will be presented for each group.  
Definition of the tasks assigned to each one. 
13H00 – 17H00 
Elaboration of the " Accommodations in Aschaffenburg " –Apartments, in Excel. 
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Wednesday, 20.06.2018 
11H00 – 12H30 
Elaboration and printing of posters for the event “Europa macht Schule - International 
meet School”.  
13H30 – 17H00 
Finalization of the " Accommodations in Aschaffenburg " –Apartments, in Excel. 
17H30 – 22H00 
Prepare of the dough for the “American cookies” and the puff pastry for the “Pastéis de 
nata”, for the event “Europa macht Schule - International meet School”. 
 
Thursday, 21.06.2018 
05H00 – 11H00 
Make and fry the “Rissóis de Carne” and “Coxinhas de Frango” to the International 
Barbecue. 
 
11H00 – 14H00 
Distribution of the budget for purchase of flowers (4 bouquets), drinks and food for 200 
participants. As our budget was so restricted I offered myself to cook some cakes. 
Order food at a local bakery. 
Printing and folding of 200 flyers with the event program. 
15H00 – 16H00 
Preparation, with some students, of the event "Barbecue International", with placement 
of flags, tables and benches. 
Mounting of the grill. 
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Placing beverages to be refrigerated. 
16H00 – 16H30 
Printing of photos sent by students to the event “Europa macht Schule - International 
meet School”. 
16H30 – 17H15 
Baking a Chocolate Cake for the International Barbecue. 
17H15 -21H30 
Placing food on tables. Some international students brought some food. (I cooked 
“Rissóis de Carne (Portuguese recipe), “Coxinhas de Frango” (brasilean recipe) and a 
chocolate cake. At first, I only will make “Rissóis de carne”, but I remembered the 
religious restraints of some students regarding beef and pork, so I decided to also do 
“Coxinhas de Frango” (chicken)). 
21H30 – 22H45 
Cleaning and storage of the “International Barbecue” space. 
23H00 – 24H00 
Baking an “Orange cake” for the event “Europa macht Schule - International meet 
School”.   
 
Friday, 22.06.2018 
24H00 – 02H00 
Doing the filling and baking of 50 “Pastéis de Nata”, for the event “Europa macht Schule 
– International meet School”.   
05H00 – 10H00 
Baking 80 “American Cookies” and preparing, baking and decorating 24 “Chocolate 
Muffins”, for the event “Europa macht Schule - International meet School”. 
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10H00 – 11H30 
Buying bouquets of flowers for the directors of the schools present at the event "Europa 
macht Schule - International meet School". 
12H00 – 14H00 
Help in transporting the food to school "Dalberg Gymnasium". 
Verification of the list of presences of the participants at the entrance of the auditorium. 
14H00 – 20H00 
Starting of the event at “Dalbert Gymnasium” with presentations of international students 
done together with the students three local schools concerning the project “Europa macht 
Schule - International meet School”. 
Help in the placement and presentation of food for the participants and cleanness of the 
space whenever necessary. 
 
Monday, 25.06.2018 
13H00 – 17H00 
Research for the project of Nora (opening of all the files in the PC related to the 
International Office, because the titles were in German).  
Drew up of a list of events within the university, within the city of Aschaffenburg and 
outside the city of Aschaffenburg. Write the way to the existing files on each activity, so 
it can be tracked, because the names are in German. 
 
Tuesday, 26.06.2018 
08H00 – 12H10 
Starting of the document of “Social Activities”. I started from the activities that are done 
inside the University: Welcome Evening, Bavarian Breakfast, International Barbecue 
Intercultural Training and Christmas party. 
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13H10 – 17H00 
Continuation of the document with the activities done inside the city of Aschaffenburg: 
City Tour through, Aschaffenburg at night, Bowling, Laser Tag, Fishmarket and 
Weinachtsmarkt. And for the activities outside Aschaffenburg: Company visit (Linde, 
Schneider Electric and Hermes), Climbling tour to Heigenbrücken, Brewery Tour in 
Miltenberg, Visit to Mespelbrunn, to Würzburg, to Klingenberg (Vineyards or City Tour) 
to Munich, Frankfurt (International Motor Show Germany or City Tour), Nürnberg and 
Strasbourg (European Youth Event). 
17H30 – 19H00 
A1 German lessons. 
 
Wednesday, 27.06.2018 
08H00 – 12H00/13H00 – 17H00 
Elaboration, in Word, of a Survey to the International Students. 
17H30 – 19H00 
A1 German lessons. 
 
Thursday, 28.06.2018 
09H00 – 09H30 
Feedback from Nora about the paper done about the “Social Activities”. 
09H30 – 10H30 
Correction of the points pointed by Nora. 
13H00 -17H00 
Transposing the survey into Google Forms. 
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Sending of the survey to the Students in Mobility. 
17H30 – 19H00 
A1 German lessons. 
 
Friday, 29.06.2018 
08H15 – 13H00 
Elaboration of the questions for the interviews. 
 
Tuesday, 03.07.2018 
17H30 – 19H00 
A1 German lessons. 
 
Wednesday, 04.07.2018 
17H30 – 19H00 
Final exam at A1 German. 
 
Tuesday, 17.07.2018 
12H45 – 17H00 
Resend of the e-mails asking for answers to the Survey. 
Print and archive of the new Student in Mobility processes. 
 
Wednesday, 18.07.2018 
10H00 – 12H00 
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Assist and support as a master's student to a dissertation defence. 
13H00 - 17H00 
Elaboration of a Report substantiated on the answers given to the Survey. 
 
Friday, 20.07.2018 
13H00 – 17H00 
Elaboration of a Report substantiated on the answers given to the Survey. 
 
Tuesday, 24 .07.2018 
13H00 – 17H00 
Elaboration of a Report substantiated on the answers given to the Survey. 
Insert data in MoveOn. 
 
Wednesday, 25.07.2018 
13H00 – 17H00 
Print of the documents to the of welcome folders for the 55 students in Mobility for the 
next semester. 
 
Thursday, 26.07.2018 
13H00 – 17H30 
Preparing of the welcome folders for the 55 students in Mobility for the next semester. 
19H00 – 20H30 
Goodbye event/dinner to the International Students. 
155 
 
Friday, 27.07.2018 
13H00 – 17H00 
Conclusion of the Report about the Mobility 2017/18. 
 
Tuesday, 31 .07.2018 
12H45 – 14H30 
Internship’ evaluation meeting. 
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INTERNSHIP OFFER AT ASCHAFFENBURG UAS – 
INTERNATIONAL OFFICE 
Aschaffenburg, Germany – Fall Semester 2018/2019 
 
 
Employer: Hochschule Aschaffenburg – University of Applied 
Sciences 
Erasmus+ Code: D ASCHAFF01 – International Office 
Würzburger Strasse 45 
63743 Aschaffenburg 
GERMANY 
 
Presentation: HAB is organised into two faculties: the Faculty of Business 
and Law and the Faculty of Engineering with over 3,000 
students. It´s operating on 2 campuses in Aschaffenburg 
(Würzburger Strasse 45 and Würzburger Strasse 164). The 
intern will be working within the International Office on 
our Campus 1 (Würzburger Strasse 45).  
 
Website: https://www.h-ab.de/internationales/ 
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Contact person: Mrs. Sabine Hock, Head of International Office 
sabine.hock@h-ab.de 
 
 
The HAB International Office´s mission is to promote, manage and develop the 
international dimension of our institution. 
The academic year 2018-2019 will again bring its load of challenges, such as … 
 
Period of the 
internships: 
One Semester (slightly diverging dates can be discussed if 
appropriate) 
Working hours: Regular office hours: approx. 7h30 min/day 
From 8.15 AM to 4.45 PM with 1-hour lunchtime break/ 5 
days a week 
Occasional weekend or evening missions connected with 
special activities 
 
Job description: The internship will take place in the International Office. It 
will consist of different missions related to our international 
activities.  
 
Skills & Profile 
required: 
We are looking with an academic training in office 
management, business or communication studies or other 
related academic areas 
Ability to work in an autonomous and proactive way 
Working knowledge of Microsoft Office 
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Fluency in German or English (preferably at least B2 cf. 
European Framework) 
 
Grant: The applicant student will potentially benefit from an 
Erasmus+ (for EU partners). Internship placement grant 
from his/her home institution. 
 
Salary: No salary 
 
Practicalities: Assistance in finding local accommodation can be provided. 
 
 
 
Application deadline: …… 
 
Please send your application letter + CV (in English or German) + academic details (home 
institution coordinator, phone, E-mail) by e-mail to the Hochschule Aschaffenburg (for 
the attention of Mrs. Sabine Hock) by (...) to  international@h-ab.de 
Applicants will be contacted by e-mail for a potential phone interview.  
 
The chosen candidate will be confirmed by (…) 
 
Thank you for your interest! 
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NAME ADRESS/CONTACTS GOOGLE MAPS HOMEPAGE BROCHURE
DISTANCE TO 
ASCHAFFENBURG 
UAS
DISTANCE 
TO THE  
TRAIN 
STATION
ROOM INCLUDES FAMILY ROOMS ( 3 OR 4 PERSONS)/NIGHT MORE THAN 4 PERSONS/NIGHT
INCLUDES 
BREAKFAST
2 double beds
up 150€
HOTEL DALBERG ****
Pfaffengasse 12–14
63739 Aschaffenburg
Telefon +49.6021.3560
Telefax 
+49.6021.219894
info@hotel-dalberg.de
https://goo.gl/map
s/46d9bRiuPDS2
www.hotel-
dalberg.de
1,3 Km 900 m up 83€     up 115€
Only 2 adults and a baby                                                     
1 Double bed and 1 Babybed                                                    
up 145€
yes
NOVUM HOTEL POST 
ASCHAFFENBURG  ****
Goldbacher Straße 
19–21
63739 Aschaffenburg
Telefon +49.6021.3340
Telefax 
+49.6021.334144
info@post-ab.de
https://goo.gl/map
s/EJB6oycHHnx
www.post-ab.de 1,3 Km 550 m up 50€ up 95€ no
HOTEL 
ASCHAFFENBURG HOF 
***s
Frohsinnstraße 11
63739 Aschaffenburg
Telefon 
+49.6021.386810
Telefax +49.6021.27298
info@aschaffenburger-
hof.de
https://goo.gl/map
s/Ryh1xBsLc4G2
www.aschaffenburge
r-hof.de
1,4 Km 280 m  up 76€ up 104€ yes
1 double bed and 1 sofa bed 
160 €
4 single beds or  2 single beds and 2 bunk beds
 1 double bed and 1 bunk bed 5 persons: up 180€   
150 € 6 persons: up 200€
Apartment 6 persons: 4 single bed, 1 
sofa bed and 1 futon bed
 4 persons: 185€
5 persons: 200€
6 persons:220€
up 76 € 
Appartment:
1 single bed 
and a living 
room with a 
small kitchen
up 108€
Triple Room (3 adults)                                                        
3 single beds                                                                               
up 88€
Family room (2 adults + 2 children)                                
1 bunk bed and 1 large double bed                                      
up 88€ 
up 57€
Appartment:
1 single bed 
and a living 
room with a 
small kitchen
up 104€
up 55€
Studio:1 
single bed 
and a living 
room with a 
small kitchen
up 104€
yes200 m 2 Km
https://www.hotel-am-
stiftsberg.de/public/downloads/pdfs/hotel_stiftsberg.pdf
https://goo.gl/map
s/XFwKToMPFTS
2
Löherstraße 20
63739 Aschaffenburg
Telefon 
+49.6021.459090
Telefax 
+49.6021.302234
info@goldenerkarpfen.d
e
HOTEL GOLDENER 
KARPFEN **
up 79€
www.hotels-
aschaffenburg.de
https://goo.gl/map
s/MkQ3RkUA8a2
2
Löherstraße 35
63739 Aschaffenburg
Telefon 
+49.6021.4477680
Telefax 
+49.6021.302234
info@hotel-am-
stiftsberg.de
HOTEL AM 
STIFTSBERG
1,3 Km2 Km
https://www.goldenerkarpfen.de/public/downloads/pdfs/hotel_gold
enerkarpfen.pdf
www.hotels-
aschaffenburg.de
no
up 84€ yes
https://goo.gl/map
s/p84CpPzZ3EJ2
Glattbacher Straße 44
63741 Aschaffenburg
Telefon 
+49.6021.34660
Telefax +49.6021.34 
6650
info@hotel-
pfaffenmuehle.de
1 single bed and 1 large double bed
up 105€
yes
https://goo.gl/map
s/UR5YZMC26rm
Heinrich-Böll-Straße 1
63741 Aschaffenburg
Telefon 
+49.6021.44960
Telefax 
+49.6021.4496444
aschaffenburg@hotelbb.
com
B&B HOTEL 
ASCHAFFENBURG  **s
900 m up 55€ up 80€2,5 Km
www.hotel-
pfaffenmuehle.de
up 79€up 58200 m2 Kmwww.hotelbb.de
OLIVE INN *** 2,3 Km600 m
Würzburger Straße 99
63743 Aschaffenburg
Telefon 
+49.6021.585430
Telefax 
+49.6021.58543200
info@oliveinn.de
https://goo.gl/map
s/Q9R7kxKgkpJ2
HOTEL 
PFAFFENMÜHLE 
ASCHAFFENBURG/DA
MM ***
yes
400 m
www.zumgoldeneno
chsen.de
https://goo.gl/map
s/na8gcNVAQG4
2
1 Km
Karlstraße 16
63739 Aschaffenburg
Telefon 
+49.6021.23132
Telefax +49.6021.25785
info@zumgoldenenochs
en.de
www.oliveinn.de
Hotels
HOTEL WILDER MANN 
***
Löherstraße 51
63739 Aschaffenburg
Telefon +49.6021.3020
Telefax 
+49.6021.302234
info@hotel-wilder-
mann.de
https://goo.gl/map
s/p84CpPzZ3EJ2
www.hotels-aschaffenburg.dehttps://www.hotel-wilder-mann.de/public/downloads/pdfs/hotel.pdf 1,7 Km 1,3 Km up 108€ yes
up 119€ 
up 98€ 
yes
up 65€ up 45€ 
ROOMS FOR TWO(TYPE OF BED 
AVAILABLE)/ NIGHT
INDIVIDUAL ROOMS/NIGHT
yes
CITY- HOTEL 
ASCHAFFENBURG ****
up 98€  200 m1,9 Kmwww.city-hotel-ab.de
 
https://goo.gl/map
s/dPjPD5EGRFA
2
Frohsinnstraße 23
63739 Aschaffenburg 
Telefon 
+49.6021.21515
Telefax +49.6021.21514
info@city-hotel-ab.de
up 69€
HOTEL ZUM 
GOLDENEN OCHSEN 
***s
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NAME
ADRESS/CONTACTS
Link Google Maps HOMEPAGE
DISTANCE TO 
ASCHAFFENBURG 
UAS
DISTANCE 
TO THE  
TRAIN 
MOST POPULAR FACILITIES
ANNO 1609
Am Heissen Stein 3
63739 Aschaffenburg 
Phone +49 (0) 151 19 18 
18 93
info@anno1609.de
https://goo.gl/maps/D
aHVPvNXwgp
www.anno1609.de 1,3 Km 1,0 Km 159 € 179 €
HAUS AM JANUSBRUNNEN
Neben der Großen 
Metzgergasse 7
63739 Aschaffenburg
Phone +49.6021.4427893
Fax +49.6021.4427895
Mobile +49.172.6556897
https://goo.gl/maps/f
Qm7WYWxpC62
www.bed-and-breakfast-aschaffenburg.de1,7Km 1,1 Km
HOME56 – EXCLUSIVE 
APPARTEMENTS
Würzburger Straße 56
63739 Aschaffenburg
Phone +49.6021.4436793
Fax +49.6021.4436794
info@home56.de
https://goo.gl/maps/K
aCGWqMyYAA2
www.home56.de 550 m 1,4 Km
Living room with high quality design 
interior, TV by the bed, fridge, 
dishwasher, stove, oven, toaster, crockery 
& cutlery, coffee maker, washing machine 
& dryer (in the house), iron and ironing 
board.
and 1 sofa bed and 1 sofa bed 105-140€ 105-140€
KONVENTCHEN AM 
STIFSTBERG
Stiftsgasse 13
63739 Aschaffenburg
Phone +49.6021.219478
info@konventchen.com
https://goo.gl/maps/B
kLBsC3zd3u
www.konventchen.de 2,0 Km 1,2 Km 214€  (minimum stay 2nights) 229€  (minimum stay 2nights)
MILCHHOF APARTMENTS
Auhofstraße 8
63741 Aschaffenburg
Phone +49.6021.410630
Fax +49.6021.410632
info@milchhof-
apartments.de
https://goo.gl/maps/4
TBkvY7sEjH2
www.milchhof-apartments.de 1,8 Km 1,1 Km 59-99€  59-99€
MINIAPARTMENT AM 
DALBERG
Dalbergstraße 51
63743 Aschaffenburg
https://goo.gl/maps/c1m8pfYqE9A2 1,7 km 1,1 Km
POSTApart
Wermbachstraße 28
63739 Aschaffenburg
Phone +49 (0) 
6021.9203601
buchung@postapart.de
https://goo.gl/maps/h
8DCxzKwS4o
https://postapart.de/ 1,2 Km 1,0 Km 90 € 120 €
55-65€35-45€
90 -95€
95-200€
90-95€
59 €
PRICE 4 PERSONS/NIGHT
99 €
59 €
109 €
49-69€
79 €
129 €
95 €
95-100€
Apartments
PRICE 3 PERSONS/NIGHTPRICE 1 PERSON/ NIGHT PRICE 2 PERSONS/ NIGHT
Würzburger Straße 46
63739 Aschaffenburg
Phone +49.6021.371701
Fax +49.6021.371702
Mobile +49.171.9611061
info@hofgartenapartments.d
e
HOFGARTENAPARTMENTS 1,3 Km400 m
www.hofgartenapartme
nts.de
https://goo.gl/maps/X
rcQTA1A6Py
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